D EC O LO N IZ IN G EVA LU ATIO N
Many tribes place a strong value on sacred sites and spiritual practice. Because
W estern research and evaluation paradigm s tend to see Science and faith in
m utually exclusive ways or ways that prioritise Science over faith, this can
cause tension in the evaluation process. W estern philosophies are also often
anthropocentric- prioritising hum an over anim al relations and sacred places, or
refusing to recognise the nam a or spiritual energy in things non-hum an.
Katie Johnston-Goodstar (2012)

All evaluation is value based and representative of particular value com m itm ents.
"Appropriateness," then m ust take account of the social, cultural, and political
context of the location where evaluative work occurs, as well as the
social location of the evaluator
Hayley M. Cavino (2013)

Overview
Of utmost important to the evaluation field is the extent to which evaluators demonstrate cultural competence; acknowledge the complexity of cultural identity; recognize the dynamics of power; recognize and eliminate bias in language; and employ
culturally appropriate options and evaluation frameworks emanating from indigenous value systems, epistemologies, and realities. Indigenous evaluators are talking
back to the evaluation profession challenging the hegemony that still dominates who
can evaluate, what can be evaluated, and with what methodologies (Cavino, 2013).
The chapter situates evaluation in the formerly colonized within the global discourse
on decolonization of evaluation.
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LEARNING OBJECTIVES
By the end of this chapter you should be able

to

do the following:

1. Debate how evaluation can address the interests, needs, and culture of the formerly
marginalized societies and still remain connected
and good practices.

JIO N

2.

to

international and global dynamics

Critique the universal application of evaluation tools across diverse contexts.
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3. Apply indigenous worldviews, values, and epistemologies
4.

to

the evaluation process.

Apply cultural validity to the evaluation process. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
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Read this story excerpt, and discuss any sim ilar situations you have observed or
heard about.
In the village of Shakaw e in Northern Botsw ana, the governm ent introduced and distributed chickens in an effort to alleviate poverty. The sponsor deem ed the project
a success. W ithin three m onths, all the chickens had disappeared. The com m unity
m em bers quipped, "W e did not need chickens; we needed boats to go fishing."
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WHY EVALUATION

tors dem on-

Well-performed evaluation is expected to inform development planning and outcome.
The evaluation should focus on the contribution of development to the world of individuals, their relatives, others, and the environment upon which they depend (Bellagio
Leaders Forum, 2012). Thus, it should generally contribute to societal progress by providing invaluable information to policy and decision makers and advancing understanding
of how development can best be approached globally. There is also mounting evidence
that evaluation is globally being embraced as witnessed by the following:

ntity; recogand em ploy

•

The declaration of 2015 as the Year of Evaluation by EvalPartners and its
inclusion in the 2030 Agenda for Sustainable Development, reinforced by the
UN General Assembly Declaration and the subsequent launch of the Eva!
Agenda 2020 (https://evalpartners.org/global-evaluation-agenda)

•

The explosion in the evaluation profession worldwide, particularly in the Global
South

from indigesare talking
lllinates who
avino, 2013).
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• The growing interest in the private sector in measuring social impact
•

The need for increased evidence-based policy design and implementation
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Despite the im portant role that evaluation plays in development, like research, it has
becom e a colonial prejudice that reinforces uneven and biased power relations (Bow man
& Dodge-Francis, 2018; Cavino, 2013; H eld, 2019). In their concept paper, the South to
South Cooperation (2018) authors noted the following:
•

There is a lingering perception that everything that comes from the Global
N orth is superior and scientifically m ore robust, encouraging the Global South
to be a passive recipient of "tried and tested" evaluation theories and practices.

•

There is a dearth of visible original work in the Global South, thus,
com m issioned evaluations, M & E system s, and education in evaluation continue
to be inform ed by dom inant paradigms from the Global N orth.

•

Evaluation viewed through the lenses of the Global N orth does not attend
sufficiently to the intricate contextual issues shaped by societal cultures and
traditions in the Global South.

•

M any practitioners use fram eworks developed by funders and com m issioners
with a narrow focus on results and without engaging with the approaches that
can inform the custom ization of their data collection and analysis to local
contexts and societal cultures.

•

Capacity strengthening tends to transfer knowledge from the Global N orth,
and those who teach have been steeped in ideologies and frameworks from the
latter, while few academ ic institutions in the Global South see evaluation as a
legitim ate area of study and work. Fresh perspectives, novel ideas, and inspiring
innovations are thus severely lim ited.

The term s South
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
or Global South are defined as developing countries that are located
prim arily in the Southern H em isphere. South-South cooperation thus refers to collaboration am ong developing countries in the political, econom ic, social, cultural, environm ental, and technical dom ains (South to South Corporation, 2018).
The Global South to South perceptions are reinforced by other voices from around
the world as follows:
•

There is blind reliance on Eurocentric m odels, strategies, techniques, and
research m ethods that often lead to inadequate assessments, wrong prescriptions,
and flat evaluation m odels (Jeng, 2012).

•

The bulk of evaluation in low- and m iddle-income countries are on aid
program s or sm all-scale philanthropic projects that do not necessarily translate
into successful scalable national developm ent program interventions (O fir &
Shiva Kum ar, 2012).

•

Evaluation is dom inated by external evaluators often ignorant of the context and
culture of the people.

•

The focus is on evaluation outcomes as defined by the sponsors at the expense of
the beneficiaries' views on what counts as program success.

C h a p te r 6
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•

Donors use their own evaluation systems rather than country systems to ensure
visibility of their efforts (Leautier, 2012).

•

Programs implemented are either of no relevance or are not a priority to the
communities.

•

Communities have no voice in the initiation of the programs, their goals,
purposes and the evaluation designs, implementation, methodology, or analysis
and reporting.

•

Evaluation reports and recommendations are submitted to the funders in
formats that they require and, in most cases, not submitted to the communities
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Elsewhere, Chilisa, Major, Gaotlhobogwe, and Mokgolodi (2017) noted that evaluation is a lens through which judgments are made and standards set about what should be
considered to be real program outcomes, knowledge that measures that reality, and the
values that support the practice. In developing countries, it has become the worst instrument of epistemological imperialism: an attempt to determine the kinds of facts to be
gathered, the appropriate techniques for gathering and theorizing the data, and reporting
on it. Unlike research where there is a choice on using knowledge that is generated,
evaluation has as one of its objectives accountability and utilization of evaluation results.
As a practice, evaluation makes compelling judgments about the realities considered as
relevant to measure accountability and ways to improve interventions and thus contribute
to development.
Indigenous scholars are challenging the way evaluation research is conducted and
calling for extending the decolonization and indigenization of methodologies to the evaluation discipline. From the previous chapters, we note the following:
•

Paradigms inform the methodologies and methods, research processes, priorities,
choices, actions, and dissemination of research findings. Consequently,
evaluators need to engage with paradigms that inform their evaluation
methodologies.

•

Indigenous paradigms need their own space so that they can engage with
Western approaches (Held, 2019; Kovach, 2009; Romm, 2018; Wilson, 2008).
There is a need to locate indigenous evaluation in its paradigmatic space.

•

Indigenous pathways to research emanate from indigenous worldviews,
philosophies, and indigenous knowledge not available to nonindigenous
research. There is need to identify evaluation frameworks that emanate from the
philosophies and value systems of indigenous peoples.

•

A methodology separated from its overarching paradigm is not sufficient for
decolonization (Held, 2019; Kovach, 2009; Romm, 2018; Walter & Andersen
2013; Wilson, 2008). A predominantly indigenous evaluation approach assumes
evaluation practices informed by an indigenous paradigm or worldview.
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Mainstream evaluators fail to address the broader struggles of indigenous people
which include sovereignty, self-determination, and decolonization (Cavino,
2013).
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•

Relationality is a com m on elem ent across indigenous worldview s; hence, we can
talk of a relational indigenous paradigm with shared philosophical assum ptions
about the nature of reality, know ledge, and values. Refer to Chapter 2.

•

W ithin a relational indigenous paradigm are worldview s specific to the histories,
experiences, and cultural beliefs and practices of indigenous peoples that should
guide m ethodologies. Refer to Chapter 5.

EVALUATION DISCOURSE IN A
GLOBAL CONTEXT
Evaluation theory and m ethodology has been aligned to the four research paradigm s,
nam ely, the postpositivist, the constructivist, the pragm atic, and the transform ative paradigm s discussed in Chapter 2. Each of the four paradigm s is linked to an evaluation
branch under the evaluation tree m etaphor. There are four branches associated w ith the
big four paradigm s discussed in Chapter 2. Carden and Aikin (2012) articulate three
branches, nam ely the use,
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
methods, and valuing and proposes a fourth branch that they
call context. M ertens and W ilson (2019) have articulated four branches, nam ely use, methods, valuing, and the socialjustice branches. In this chapter, a fifth evaluation branch called
needs and context is suggested under a postcolonial indigenous paradigm . See Figure 6.1.
Selecting an evaluation tree branch that will guide your study is an im portant step in
designing the evaluation. W ithin each tree branch are different m odels and fram eworks
that guide the evaluation. W hen evaluation in the contexts of the m arginalized people of

FIGURE 6.1
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A Five-Branch Tree of Evaluation Approaches
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the world, including Africans, indigenous people of Canada, Australia, Asia, and North
Am erica, is discussed, often the questions are on the contributions to the field of evaluation originating from these contexts. In this debate, Carden and Aikin (2012) classify the
com m on approaches used in the Low and M iddle Income Countries (LM IC) under three
branches, zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
use, methods, and valuing, according to whether they were transferred from the
global North; they were adapted to suit the sociocultural, political, and ecological setting
or they originated in these countries.

Postpositivism and the Methods Branch
Here the focus is on quantitative methods that can measure the merit or worth of a
program . The logical framework and the International Initiative on Impact Evaluation
(3ie; https://www.3ieimpact.org) are examples of quantitative methods that were transferred to LM IC. The 3ie focuses on conducting experiments and quasi-experiments to
measure project impacts. The random ized control designs are common in this approach.
The main criticism of these designs is that coming from the postpositivist perspective, the
approach requires the evaluator to narrow the evaluation questions to what is measurable
and quantifiable. The complexity of social problems, diversity of contexts, relationships,
and connections of human beings to one another and to the ecological systems is peripheral to the evaluation process. These approaches were transferred to LM IC, and many
bilateral development agencies and multilateral development banks, for example, the
World Bank, require its use without any adaptation to the diverse contexts under which
interventions are implemented (Carden & Aikin, 2012).

Pragm atism and the Use Branch
The focus is on data that are useful to the stakeholders. M ixed methods designs are
preferred over other methods. A comm on tool used in the developed countries under this
branch is the logical framework. The logical framework is a results-based management
tool with a focus on ensuring that the results of the evaluation are used. Carden and
Aikin (2012) refer to it as an example of a tool that was transferred to the LM IC with
very little adaptation.

Constructivism and the Value Branch
The value branch focuses on identifying multiple values and perspectives by using
predominantly qualitative approaches. Carden and Aikin (2012) identify participatory
rural appraisal approaches as examples of valuing methods used in LM IC. Participatory
research methods are discussed in Chapter 12. These approaches, although developed in
the Global North, have been adapted for use in LM IC.

The Transform ative Paradigm and the Social Justice Branch
M ertens and W ilson (2019) have added the social justice branch to the tree. This
framework promotes the views and voices of marginalized groups on diverse issues that
include human rights, gender, equality, race/ethnicity asym metries, and geopolitical
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power imbalances. For example, whose voice is heard when the majority of evaluators
in Africa are from the Global North? Mertens and Wilson (2019) argue that evaluation
frameworks by scholars from Africa and indigenous scholars of Canada, Australia, Asia,
and North America not visible in the evaluation tree metaphor by Carden and Aikin
(2012) fit in the social justice branch.

The Postcolonial Indigenous Paradigm and the Needs and
Context Branch
Culture and indigenous worldviews, philosophies, paradigms, and knowledge not
available to nonindigenous research should inform the realities that we seek to articulate.
There are emerging indigenous evaluation approaches with clear roots in the culture,
philosophy, history, and experiences of the people. These frameworks clearly call for an
evaluation approach that begins by questioning who initiated the programs, the priorities
addressed by the programs, and the programs' cultural and contextual appropriateness.
They fit in the context branch suggested by Carden and Alkin (2012). Culture infuses
~ all contexts, while context grounds all aspects of the evaluation (Lafrance, Nichols, &
Kirkhart, 2012). In line with the focus on culture and context, indigenous evaluators
discuss culturally responsive indigenous evaluation (CRIE) (Bowman & Dodge-Francis,
2018) and evaluations informed by indigenous paradigms and worldviews. Rog (2012) has
identified four aspects of context, namely problem context, intervention context, setting
evaluation context, and decision-making context. CRIE recognizes that demographic,
sociopolitical, and contextual dimensions, locations, perspectives, and characteristics of
culture matter in evaluation. CRIE addresses issues of context and intersectionality by
questioning how multiple forms of inequality and identity interrelate in different contexts and over time. Culturally responsive indigenous evaluation frameworks call for use
of evaluation tools and frameworks that are informed by indigenous communities' world\ views and cultures. What I have found interesting is that when indigenous scholars from
North America and Canada address context in evaluation, they note the United Nations
Declaration on the Rights of Indigenous People. The declaration calls for addressing the
inimal standards for the survival, dignity, and well-being of indigenous people. Despite
his declaration, mainstream evaluation hardly addresses the core issues of indigenous
ommunities such as sovereignty, self-determination, and decolonization of the evaluaion process (Cavino, 2013). To locate the discourse on indigenous evaluation in a new
branch is thus to situate indigenous research and evaluation in its own paradigmatic
space to enable a dialogue with nonindigenous paradigms.

~i

BLIND RELIANCE ON EUROCENTRIC TOOLS
As already noted, one of the widely used evaluation tools transferred from North America
and Europe for use by donor agencies in assessing aid flows is the logical framework.
In its simplest form, the logical framework is a 4x4 matrix with vertical and horizontal
columns. The vertical columns depict goal, purpose, output, and activities, while the
horizontal columns represent project description, objective verifiable indicators, means
of verification, and risks and assumptions. It is a useful tool that helps to comprehend
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the intervention objectives, activities, and inputs. It delineates how target values and
measurement tools are selected. It further identifies the external environment factors chat
may hinder the realization of objectives, activities, and outputs.
The logic frame, however, can also serve as an example of how evaluation tools can
reinforce relations of power and control (Chambers & Pettit, 2004). It reinforces unequal
power relations between the donors and the aid recipients. For example, it inhibits process and participation through donor-induced meetings on the logical frame chat hardly
include the disempowered recipients, for example, the poor inzyxwvutsrqponmlkjihgfedcbaZYXWVUTSR
poverty reduction interventions. Its focus on one single core problem of the intervention constrains the evaluation
process given the multiple changing realities of a complex world. It is gender, context,
and culturally insensitive. Its prolonged use in developing countries despite the frustration it generates is an indication of the silencing power of the aid agencies (Chambers &
Pettit, 2004).
The logic frame is but one tool put in place by many bilateral and multilateral agencies that fund development projects in the Global South or the developing world. When
used in their original form without adaptation, which is common practice, they become
a form of technology transfer from North America and Europe to the Ocher. At times,
they present a singular approach for all activities in an intervention.

ACTIVITY 6.1
Read an extract of the hypothetical water project
that used the logic frame for planning, monitoring, and evaluation, and answer questions that
follow
T h e W a te r P r o je c t

Development workers identified an impoverished
peripheral community with poor access to water.
A donor agency contracted a nongovernmental
organization (NGO) to develop and deliver water
supplies. The local government authority considered the project to be valuable. The logic frame
reiterated the overarching goal as contributing
to alleviating poverty through enhanced health,
resulting from improved water supply. The outputs contributing to achieving this purpose were
improved access to better-quality water, the
establishment of a water users· committee, and
a sustainable system of maintenance by community members to support water delivery. Specific
and verifiable activities included enclosing and

fencing off a spring on a nearby hill; constructing
two large water-storage tanks; laying pipes with
taps to 50 household clusters; and employing
a part-time maintenance officer to keep everything in working order. Project funds were disbursed on time, and some community members
worked hard to assist with laying pipes and taps
to their homes. Community ownership seemed to
be present; all looked on track. A week after the
keys to the fenced-in water tanks were handed
to the village head, some peripheral pipes had
been cut, with valuable water flowing away; a
few taps were opened overnight, and the tank's
enclosure fence was cut with wire clippers; animals shared the water with the community; and
young men from up the hill were seen milling
around in the early morning.
W hat W ent W rong?

The project team knew that the village was of
mixed ethnicity, but they did not realize that the
(C o n tin u e d )
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!Continued)
villagers living in the area where the tube wells
had been sunk and the water tanks placed were
members of the sam e ethnic clan as the village head. The fenced-off spring at the hilltop
was in the subvillage of the other comm unity,
those of a different ethnic background from the
village head. The leader of those from the hilltop
explained that his ancestors had always recognized that the water needed to be protected and
revered, that it was a com munal resource, and it
had always been available to any locals or visitors prepared to trek up the hill to get it. Com m unity mem bers near the spring at the hilltop and
on the upper slopes complained that they had
lost access, and furthermore, that their homes
on the hillside were not among those chosen for
receiving piped water, which was available farther down the hill. No recognition of those who
had protected the source of the water for hundreds of years had been given, and the ancestors
of those on the hilltop were angry.
Still further complications were identified.
The person employed to do the maintenance was
the nephew of the village head. The water users·
committee comprised members, mostly men, who
were from the sam e clan as the village head, plus
only one member of the other ethnic community-a

local shopkeeper who had negotiated for the provision of water near his shop and small tearoom.
There were more and more problems unfolding:
Women from both communities had no say in the
ongoing management of the resource.

zyxwvutsrqponmlkjihgfedcbaZYXWVUT

Source: Grove, N. J., & Anthony, B. [20081. Beyond the logic
frame: A new tool for examining health and peace building
initiatives. Development in Practice, 18[1). 66-81.

1.

Draw the logic fram e, and fill the 4x4 matrix
using information in this hypothetical project.

2.

Discuss gender and cultural sensitivity in
this project.

3.

Discuss the danger of treating diverse
com munities as if they are the sam e.

4.

What is the role of spirituality and cultural
taboos in this project? How can they be
factored into the evaluation of projects?

5.

What would have been the best way to plan,
monitor, and evaluate this project?

6.

Dem onstrate how the logic frame can be
adapted to make it gender and culturally
responsive to the needs of the stakeholders
and clients.

THE SHIFT IN EVALUATION PRACTICE

zyxwvutsrqponmlkjihgfedcbaZY

It is clear from th is case study th at co ntext plays an im portant fu n ction in evaluation .
T h e ro le of context in evaluation has been a su bject of discussion as dem on strated by
Stu fflebeam 's C ontext In pu t Pro cess Pro d uct m od el; Stake's responsive evaluation m od el;
W eiss on th e social co ntext of pro gram evaluation ; W holey's w ork on m an agers an d
decision -m ak in g context; an d Patton 's text on organ ization al contexts (F itzpatrick, 2012 ).
T h ese con textu al factors w ere aim ed to give voice to m an agers an d pro gram participants
an d to in crease th e use of evaluation fin d in gs. Paw son and T iley (1997) developed an
evaluation m odel th at used co ntext to explain differen ces.
Tod ay's issues of context in clude th e fo llow in g:
•

In developing cou ntries, pro blem atizin g evaluation th at is som etim es view ed as a
W estern notion im posed by fo rm er co lon ial pow ers

•

Sovereignty, self-d eterm in ation , an d deco lon ization of the evaluation pro cess
(C avin o, 2013)
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Design and framing of evaluation informed by indigenous philosophies and
worldviews and theoretical frameworks that include a decolonization discourse

proThere has thus been a shift toward requiring evaluation to consider context and cultural
sensitivity,
awareness, competence, and responsiveness. The American Evaluation Associding:
the zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
ation (AEA), for instance, in 2011 adopted a statement on cultural competence in evaluation. The statement noted that the evaluation profession suffers from a history of the use
of inappropriate evaluation methods among indigenous nations and developing countries
togic
driven by Western thought. To ensure recognition, accurate interpretation, and respect
J[ding
for diversity, evaluators should ensure that the members of the evaluation team collectively demonstrate cultural competence, acknowledge the complexity of cultural identity,
trix
recognize the dynamics of power, recognize and eliminate bias in language, and employ
ject.
culturally appropriate options. The notion of cultural competence is, however, still steeped
in Western hegemony (Cavino, 2013). Cavino (2013) notes that competency is predomiin
nantly understood as the possession and demonstration of knowledge, skills, and attitudes
that are needed for the level of performance of the evaluator. This definition of competency
has invariably focused on access to indigenous participants, subject programs, or knowledge systems, ignoring issues of accountability to the communities and use of indigenous
ral
research and evaluation frameworks and methodologies to initiate meaningful change.
Evaluation in colonized spaces requires the design and framing of evaluation informed
?
by indigenous philosophies and worldviews and theoretical frameworks that include a
plan, zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
decolonization discourse and indigenous theory (Laenui, 2000; Smith, 1999; W ilson, 2008);
postcolonial theory, critical race theory, and tribal critical theory (Bowman & DodgeFrancis, 2018); and postcolonial indigenous feminisms (see Chapters 2 and 13). In North
be
Uy
America, among indigenous nations, there were efforts to articulate indigenous research and
lders
evaluation approaches (Chouinard & Cousins, 2009; Lafrance & Nichols, 2010; Lafrance,
Nichols, & Kirkhart, 2012; Smith, 1999). The formerly colonized of the world, including Africans and indigenous people of Canada, Australia, Asia, and North America, are
exploring ways to decolonize and indigenize evaluation by pushing for evaluation that does
not only inquire about societies and communities but also views ecosystems and global systems as essential components that should shape how we conceptualize evaluation. Leading
professional associations such as the African Evaluation Association (AEA) Aoteore New
aluation.
Zealand Evaluation (ANZEA), and the Canadian Evaluation Society (CES) continue to
crated by
push the boundaries of evaluation to avoid the "sameness" syndrome and to bring to the
n rnodel;
center of evaluation context issues, culture, and power relations. There is a need to address
gers and
complexity in global evaluation. In Africa, the AEA called for an evaluation agenda that prik, 2012).
oritizes evaluation for development supported by evaluation frameworks and techniques that
rticipants
are rooted in African worldviews, African development, Africa's vision, models of poverty
loped an
reduction that go beyond poverty reduction schemes, and Africa's models that show respect
for human dignity. There is an emphasis on an evaluation theory of change that is informed
by worldviews that see interconnectedness between the people and the environment, is rational, and, at the same time, mystical and spiritual (Chilisa et al., 2017). Johnston-Goodstar
ewed as a
(2012), writing from Canada, calls for indigenous evaluation with a cultural lens and evaluation approaches embedded in indigenous worldviews/paradigms that consider identity,
ecess
epistemology, and spirituality. He contends that indigenous evaluation should be situated in
the context of a specific place, time, and community. Programs should be understood within

orn-
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their relationship to place, setting, and com m unity, and evaluations should be planned,
undertaken, and validated in relation to cultural context. W hat follow s is a discussion of
perspectives on decolonizing evaluation using a paradigm atic lens and culturally responsive
indigenous fram ew orks and m odels arising from indigenous paradigm s and w orldview s.
Evaluation paradigm atic perspectives from A frica and A sia are discussed as w ell as culturally
responsive indigenous evaluation fram ew orks and indigenous m ulticultural validity.

Culture and Context Evaluation Models: Context First Approach
Lafrance et al. (2012), have proposed a context-first evaluation approach based on
the indigenous know ledge and w orldview s of the A m erican Indian C om m unities. T hey
note that the fram ew ork is defined by context and understood w ithin it. It defines the
epistem ology, m ethodology, and m ethod and thus it adopts a "context-first approach."
Figure 6.2 illustrates the m odel.

FIGURE 6.2
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LaFrance, J., Nichols, R., & Kirkhart, K. E.I2012). Culture writes the script: On the centrality of
contexts in indigenous evaluation. In D. J. Rog, J. L. Fitzpatrick, & R. F. Conner !Eds.I, Context: A framework
for its influence on evaluation practice. N e w D ir e c tio n s fo r E v a lu a tio n , 13 5 , 59-74.

S ou rce:
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In the outer circle, indigenous know ledge, which includes em pirical know ledge and careful observation from m ultiple perspectives, provides the foundation
for understanding the w orld through the culture of the people. Place, gifts, com m unity, and sovereignty are the core values that inform the evaluation process, its
im plem entation m ethodology, m ethods, and dissem ination. The inner circle in the
as culturally
m odel reveals the centrality of story and m ethod in guiding the design of evaluation
•diry. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
in ways that respect tribal values and takes into account culture and com m unity
considerations.

be planned,

•scussion of
responsive
worldviews.

pproach

based on
ities. They
defines the
approach."

Perspectives From the Am erican Indian Higher
Education Consortium : An Indigenous Evaluation Fram ew ork
The Am erican Indian H igher Education Consortium (ALH EC), consisting of
34 Indian tribally controlled colleges and universities, has articulated an indigenous
evaluation fram ework bringing together indigenous ways of know ing and Western
evaluation practice. The fram ew ork is an attem pt to counter or refute the deficit-based
Western-based evaluation practice that is associated w ith criticism s and stories of
deficiencies and failings of indigenous peoples. Evaluation as taught in a Western tradition defines judgm ent and success by Western standards and fails to recognize strength in
the com m unities. The history of this failure to serve com m unities should be recognized
in evaluation practice and evaluation redefined so as to em phasize a m ovem ent from that
of conveying judgm ent to that of view ing evaluation as an opportunity for learning. The
proposed fram ew ork prom otes evaluation that responds to indigenous people's concerns
for usefulness of projects, restoration and preservation of values and culture, recognizes
sovereignty, and is grounded in indigenous epistem ologies (Lafrance & N ichols, 2010).
Five core values are proposed to guide the evaluation. See table 6.1 W hat follow s is a
discussion of Five four values. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

People of Place. There is em phasis on indigenous know ledge as intim ately connected
to the natural world. It encom passes learning about the place of the people w ithin
it and the people's relationship to the land. This connectedness to the environm ent
is sim ilar to African perspectives on people's relationships to the environm ent that
include the living and the nonliving. Som e narratives generate know ledge on the history of com m unities.

Recognizing Gifts. This core value em phasizes the im portance of respect for the uniqueness of every context and the need to value their gifts. People are also expected to nurture
the relationships they have w ith the universe and to m aintain harm ony and balance w ith
nature. Evaluation thus considers the well-being in addition to uniqueness of every individual or situation. This requires m ultiple ways of m easuring accom plishm ent in every
situation or person. The evaluation of a student's progress, for exam ple, w ill require that
student grow th is valued regardless of whether it m eets the norm ative standard, including
his or her sense of responsibility tow ard his or her accom plishm ent.
ityof
arnework

Centrality of Com m unity and Fam ily. Fam ily and com m unity are core elem ents of one's
personal identity. Introductions, for exam ple, include acknow ledging tribal background,
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lineage, ancestr y, and kinship affiliation . T he ind igenous pro to co l of research participants intro ducing them selves has becom e a co m m on practice in indigenous research
(D rah rn -B utler, 2016; G oduka & C hilisa, 2016 ; K aren, 2003). T he narratives pro vide
info rm ation about one's physical space, cu ltural location, ecological connection, and

TA B L E 6.1

!

C o re V a lu e s an d Ev a lu a tio n P ra ctice

C o re V alu e s

In d ig e n o u s Evalu atio n P ra ctice

Indigenous knowledge
creation context is critical

•
•
•

Evaluation itself becomes part of context; it is not an
external function.
Evaluation needs to attend to the relationship
between the program and community.
If specific variables are to be analyzed, care must
be taken to do so without ignoring the contextual
situation.

People of place

•
•

•
Recognizing our giftspersonal sovereignty

•
•
•
•

Honor the place-based nature of many programs.
Situate the program by describing its relationship
to the community, including its history, current
situation, and the individuals affected.
Respect that what occurs in one place may not be
easily transferred to other situations or places.
Consider the whole person when assessing merit.
Allow for creativity and self-expression.
Use multiple ways to measure accomplishment.
Make connection to accomplishment and
responsibility.

Centrality of community and
• Engage the community, not only the program, when
family zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
planning and implementing an evaluation.
•

Use participatory practices that engage
stakeholders.
• Make evaluation processes transparent.
• Understand that programs may focus not only
on individual achievement but also on restoring
_ _ _ • __community health and well-being.
Tribal sovereignty

•
•
•
•
•

Ensure tribal ownership and control of data.
Follow tribal institutional review board processes.
Build capacity in the community.
Secure proper permission if future publishing is
expected.
Report in ways meaningful to tribal audiences as
well as funders.

Source: LaFrance, J., & Nichols, R. 120101. Reframing evaluation: Defining an indigenous evaluation
framework. The Canadian Journal of Program Evaluation, 23121. 13-31.
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relationships to others and to the living and the nonliving (C hilisa et al., 2017). T his can
be part of the process of preserving and restoring peoples' cultures.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

Sovereignty. T here is em phasis on tribal sovereignty derived from a sense of place, language, history, and culture. It is an expression of Indian people's ongoing nationhood and
the quest to reclaim indigenous know ledge as part of tribal sovereignty.

Evaluation Perspective From Haw aii and Aotearoa:
The value Added Approach
K aw akam i (2007) articulates an indigenous evaluation fram ew ork that pro m otes
the practice of indigenous w orldview s, facilitates co llaboration that em braces cultural
and academ ic perspectives, and view s and im plem ents projects in the context of specific
place, tim e, co m m unity, and history. T he fram ew ork discusses indigenous perspectives
on com m unity cu lture, value of projects, and indigenous w orldview s. K aw akam i (2007)
advocates for new and expansive paradigm s that value cu ltural identity, relationships,
sense of place, and projects' im m ediate and long-term contributions and service to the
co m m unity. A ccording to the fram ew ork, evaluation m ust be im plem ented as holistic and contextu alized as specific to a place, tim e, com m unity, and history. It should
pro m ote and practice indigenous w orldview s and co nsider indigenous identity, epistem ology, value, and spirituality. T he fram ew ork encourages collaboration that brings
together co m plem entary know ledge from the co m m unity w ith that from the academ ia
(K aw akam i, 2007).
In the fram ew ork, value added by com m unity projects is an im portant co m ponent of
the approach. To add value to the com m unity, the project should be cu lturally relevant
and historically m eaningfu l. To assess value added, evaluators should therefore inquire
if the com m unity m em bers initiated and designed the project, determ ined the data collection m ethods, and w ere involved in the analysis of the data. Value added should go
beyond a narrow cost-benefit perspective that is lim ited to review of financial activity;
attainm ent or nonattainm ent of stated objectives, benchm arks, and tim elines; and student test sco res, co m pletion of w ritten deliverable products, and dissem ination plans.
Value added should be assessed by investigating the spiritu al elem ents at play w ithin a
pro gram and their possible influence in achieving the project outcom es either as defined
by funder or com m unity. C ontext of individuals and groups m ust play an im portant role
in defining and achieving success.
Table 6.2 contrasts the m ethodology in an indigenous evaluation fram ew ork w ith
that prim arily practiced in m ainstream evaluation. It focuses on w ho designs the project;
its purpose and goals; and the driving question in the project, the m ethodology, data
co llection m ethods, analysis, form at of presenting the findings, how findings are dissem inated, and im pact in term s of value added for the com m unity. T he m ain em phasis is that
co m m unities should initiate their pro gram s and set their program goals based on their
priorities and needs to pro m ote sustainable benefits over tim e.
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A Conceptual Framework for Indigenous Evaluation Practice
Primarily Indigenous (includes some

Functions

mainstream and adds dimensions)

Primarily Practiced Mainstream

Purpose and Goals

Set by community agenda

Externally generated

Driving question

Has the community been affected in a
positive way as a result of the program/
project/initiative?

Have proposal goals/objectives
been met?

Methodology

Quantitative, qualitative, and more

Primarily quantitative

Data

Multiple measures and sources of data that
include spiritual, cultural, historical, social,
emotional, cognitive, and theoretical situated
information.

Objective decontextualized data.

Graphics, narratives, culturally created
manifestations oli (chant!, and hula .. valid .. to
that place.

Objective validity and reliability.
Statistical significance and effect
size.

Analysis

Cultural and environmental significance

Statistical and practical
significance and effect size

Format for Findings

Narrative, rnoolelo [stories). relationships.
photos. DVDs, CDs, videos

Written reports, charts, tables,
graphs, databases

Conclusions and
Recommendations

To promote courtesy, findings shared among
community, evaluator, and funder.

Fulfillment of contract.
Submitted to funder.

Revised community agenda.
Value added, lessons learned, clarity
empowerment

Impact

Revised funding priorities

zyxwvutsrqponmlkjihgfedc

Kawakami, A. J. 120071. Improving the practice of evaluation through indigenous values and methods: Decolonizing evaluation
practice-Returning the gaze from Hawaii and AOTEAROA. M ulti-D isciplinary R esearch on H aw aiian W ell-B eing, 4111. 319-347.

S ource:

' TABLE 6.3
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Evolution of the CRE Model

Western Paradigm

Indigenous Paradigm

Blended CRIE Model Framework

Strengths, skills, and
capacities

Relation and community
building

Building community through sharing knowledge and
strengths, using a strength-based approach

Challenges and barriers

Using your teachings

Seeing challenges as opportunities for applying
teachings and community problem-solving activities

Gaps and needs

Humility and balance

Addressing needs and gaps by humbly asking for
help, codeveloping solutions, and restoring balance

Solutions and strategies

Visioning and pathfinding

Using community and experiential knowledge to
document evidence-based practices that guide
decision making and a future sustainable vision

Bowman, N., Mohican& Dodge-Francis, C.I20181. Culturally responsive indigenous evaluation and tribal governments:
Understanding the relationship. In F. Cram, K. A Tibbetts, & J. LaFrance [Eds.], Indigenous evaluation. N e w D irec tion s for
E valu a tion , 15 9, 17-31.

Sou rce:
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ACTIVITY 6.2
Read the article Bowman, N., Mohican/Lunaape,

Tibbetts, & J. LaFrance (Eds.). Indigenous Eval-

& Dodge-Francis, C. (2018). Culturally responsive

uation. N
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDC
ew Directions for Evaluation, 159, 17-31.

indigenous evaluation and tribal governments:
Understanding the relationship. In F. Cram. K. A.

ta .

Debate whether the blended CRIE model framework can be applied in your contexts.
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Blended Culturally Responsive Indigenous Evaluation
e e l zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

ty.

In Chapter 2, it was noted that there is a view that indigenous research and evaluation
should be incorporated within the transformative paradigm (Cram & Mertens, 2015).
Others (Held, 2019; Romm, 2018; Wilson, 2008) propose that the indigenous paradigms should be allowed to occupy their own space. Supporting this, Johnson and Stefurak (2013) have argued that it is possible for researchers to conduct research using
different paradigms simultaneously, a stance they call dialectical pluralism. Bowman and
Dodge-Francis (2018) present a culturally indigenous evaluation that integrates elements
of an indigenous paradigm with that of a Western paradigm. Table 6.3 shows the elements in an indigenous paradigm and a Western paradigm and elements in the blended
culturally responsive indigenous evaluation model that is a combination of the two paradigms. Bowman and Dodge Francis suggest that while the model was designed in a U.S.
context, it can be applied globally.

Decolonizing Evaluation Through a Paradigm atic Lens:
The Eastern Paradigm
Craig Russon (2008) discussed an Eastern paradigm of evaluation informed by
five axioms originated by Guba and Lincoln (2005), namely the nature of reality,
inquirer-objective relationship, the nature of truth, attribution, and the role of values in
inquiry. Assumptions about these axioms inform the Eastern paradigm of evaluation.

Nature of Reality
Russon (2008) contends that from an Eastern paradigm of evaluation, reality is transcendent
and cannot be comprehended completely by the human mind. The implication
r
for
evaluators
is that they should look for tools that approximate reality. Such tools will
nee zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
include metaphors, analogies, and systems models.

Inquirer-Objective Relationship
ents:

Russon (2008) compares the Eastern paradigm version of the inquirer-objective relationship to the rationalistic and naturalistic version. He observes that they both view the
object of inquiry as separate and distinct and are both empirically based. In comparison,
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in an E astern paradigm , the in qu irer an d th e object of inquiry exist in a separate state
of non d ifferentiation . In addition , the paradigm does not have an em pirical orientation .
T h e im plication is th at evaluation sh ould pay attention to intuition an d be hyperern ph atic by practicing genuineness an d concreteness (R usson , 200 8).

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQ

The N ature of Truth
W hereas in the rationalistic version tru th is context free and context depend ent, in
th e E astern paradigm , tru th is parad oxical. Paradoxical anecdotes call to question con ventional values as w ell as co ncepts such as tim e, space, and reality. Im plications for
evaluation are th at th e evaluator sh ould explore m ultiple sides of th e story and practice
balan ced reporting.

A ttribution/Explanation of A ction
T h e ration alistic version of evalu ation is th at every action can be explain ed as th e
resu lts of a real cause and th e action as co rrelated w ith th e action . In th e natu ralistic in q u iry, action can be explain ed in term s of m u ltiple interactin g factors, events,
and pro cesses. T h e natu ralistic an d ration alistic parad igm s concu r on th e lin k betw een
action and resu lts. In com p arison , in th e E astern parad igm , th ere m ay be action unattach ed to an y event, pro cess, or facto r. In a pro ject, th e resu lts m ay th erefo re arise not
because of an y activity bu t out of th eir ow n acco rd . T h e im plication fo r evalu ation is
th at evalu ato rs sh ould advance or design altern ative tools to logic m od els an d logical
fram ew orks.

TA B L E 6.4
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Ea ste rn P a rad ig m of Eva lu a tio n A x io m s Lin k e d to P ractice

Axiom 1: The nature of reality

•

Use m etaphors, analogies, and m odels
to approxim ate reality

Axiom 2: The inquirer-objective relationship

Axiom 3: The nature of truth statem ents

Axiom 4: Attribution/explanation of action

•

Practice hyperem pathy

•

Pay attention to intuition

•
•

Be in the m om ent and be real
Em brace am biguity and uncertainty

•

Explore m ultiple sides of each issue

•

Balance reporting

•

Use alternatives to logic m odels and
logical fram ew orks

Axiom 5: The role of values in inquiry

•

Reserve judgm ents

•

Avoid either/or in favor of both/and
thinking

•

Seek new insights into the object of
inquiry

Source: Russon, C. 12008). An Eastern paradigm of evaluation. JzyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGF
o u rn a l o f M u lt iD is c ip li n a r y E v a lu a tio n ,
5110). 1-7.
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The Role of Values in Inquiry
From the rationalistic version, inquiry is value bound. In the Eastern evaluation paradigm , the evaluator avoids either/or in favor of both/and thinking. The evaluator avoids
the com m on values used in projects such as effective or not effective, relevant, and not
efficient and pursues new insights into the project of inquiry.

endent, in
estion concations for
d practice

THE MADE IN AFRICA EVALUATION
PERSPECTIVE: A PARADIGMATIC LENS
At its biannual conference in 2007, the African Evaluation Association m ade the follow ing resolutions:

ned as the
naruralisrs, events,
k between
tion unate arise not
aluation is
and logical

l

•

African evaluation standards and practices should be based on A frican values
and worldview s.

•

The existing body of know ledge on African values and world view s should be
central to guiding and shaping evaluation in A frica.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
• T here is a need to foster and develop the intellectual leadership and capacity
within Africa and ensure that it plays a greater role in guiding and developing
evaluation theories and practices.
These have becom e the background for the M ade in A frica Evaluation (M A E)

d m odels

approach (Chilisa et al., 2017). The M A E is an attem pt to identify and articulate how
African philosophies, culture, history, belief system s, and contexts contribute to evaluation theory, practice, and m ethods. The contribution should include a deliberate effort
at originating or developing com pletely new evaluation practices from w ithin "the continent," and "uncovering practices that could inform the evolution of evaluation in the rest of

the world." M A E is an evolving transdisciplinary concept that borrows from philosophers,
researchers, policy analysts, developm ent practitioners, linguists, evaluators, adm inistrators, indigenous know ledge holders, and Western and non-Western literature to m ake
explicit evaluation practices that are rooted in African cultures, developm ent agenda,
tainty
issue

ls and

philosophies, worldview s, and a postcolonial indigenous paradigm . The M A E has becom e
a concept that em braces A frican resistance to blind borrow ing of Western values and
standards to evaluate program s in Africa; capacity building of African policy analysts,
researchers, and evaluators to carry out their ow n evaluation; adaptation of evaluation
tools, instrum ents, strategies, and theory and m odel adjustm ent; and the developm ent of
evaluation practice, theory, and m ethodologies em anating from local cultures, indigenous

know ledge system s, African philosophies, and African paradigm s. M A E is a practice that
has no boundaries betw een Africa and those from the rest of the world. It has no boundaries between know ledge system s; thus, it can be integrated or predom inately A frican
ect of zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
driven. It prom otes global partnerships of knowledge system s and of evaluation actors and
stakeholders. It seeks to stam p out decontextualized evaluation, while at the sam e tim e
/and

ation,

creating new African-inform ed evaluation strategies. In its m ost advanced form , it is predom inantly inform ed by A frican worldview philosophies. Follow ing are its core elem ents:
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1. Goal and Purpose
Africans are to play a greater role in solving their own problems, thus questions on
who initiates com munity programs and projects are essential. Using evaluation as a tool
for development that contributes to the well-being of individuals, their relatives, others,
and the environment to which they are connected is critical.
2. M ethodology
There is need to adopt evaluation methodologies informed by a decolonization and
indigenization intent, African worldviews, philosophies, and philosophical assumptions
about the nature of relational ontologies, epistemologies, and axiologies:
•

Choosing Holistic construction of evaluation knowledge to produce evidence

•

Listening to metaphors on the environment that have a relationship to the
project

•

Valuing community knowledge and using it as a basis for further improvement
and sustainability of project.

•

Using both community set standards, stakeholders' standards, and donors'
standards to evaluate worth and merit (Integrated approach)

3. Values
Core values are based on an I/we relationship. See Chapters 5. The emphasis is on
belongingness, togetherness, interdependence, relationships, collectiveness, love, and
harmony:
•

Valuing com munity strength and building community relationships to inform
evaluation intent, motive, and methodology

•

M ulticultural or social validity

•

Fairness

•

Reflexivity based on an I/we relationship

•

Com munity as knowers and com munity as evaluators

•

Evaluators and funding agents establishing long lasting relationships with
comm unities

D EC O LO N IZ AT IO N IN T EN T
Among indigenous scholars, indigenous evaluation has a decolonization intent and
explicitly names white privilege (Hopson, 2009; Kawakam i, 2007). Elsewhere, we noted
that decolonization of evaluation may be viewed as the restructuring of power relations
in the global construction of evaluation knowledge production, such that the African

C h a p te r 6
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people m ay actively participate in the constru ction of w hat is evaluated, w hen it is evaluated, by w hom , and w ith w hat m ethodologies (C hilisa et al., 2017). In this context,
contextu alized and cu lturally appropriate evaluation should be A frican-people-centered
and value culturally relevant and indigenized evaluation processes and m ethodologies
predom inantly inform ed by A frican w orldview s and paradigm s. D ecolonization calls for
A frican resistance to blindly borrow ing W estern values and standards to evaluate program s in A frica; capacity building of A frican policy analysts, researchers, and evaluators
to enable them to carry out their ow n evaluation; prom oting adaptation of evaluation
tools, instru m ents, strategies, and theory and m odel adjustm ent to ensure relevancy to
A frican settings; and the developm ent of novel evaluation practices, theory, and m ethodologies em anating from local cultures, indigenous know ledge system s, and A frican
philosophies.
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idence
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Relational Ontology
A s noted in C hapter 2, an A frican reality includes a spiritual and a m aterial

-ovem ent

pors'

hasis is on
love, and

) inform

existence (C arroll, 2008). A frican ontology reco gnizes people's relation to the cosm os, an interdependent and interco nnectedness that pro m otes peace, love, and harm ony. T he I/w e relationship w ith its em phasis on a conn ection of hum an beings to
nonliving th ings rem inds us that evaluation of projects from the A frican perspective should include a holistic appro ach that links the project to the sustainability
of the enviro nm ent. A ll areas of cu lture, living experience, and indigenous know ledge system s m ust be utilized to conceptu alize the realities to be evaluated and to
com e up w ith techn iques th ro ugh w hich these realities can be know n. Evaluation of
developm ent program s in A frica should be about the contribution of projects to the
quality and w ell-being of the people. From the everyday practice of the A fricans, the
w ell-being of relatives and those aro und, including things, is as im portant as one's
w ell-being. T hus, an A frican w ill usually say he or she is not that w ell because a
relative is not w ell.

Relational Epistem ology
T he A frican epistem ology is oriented tow ard an affect-sym bolic-im agery such that
an affective-oriented evaluator studies reality through the interaction of affect and sym bolic im agery (C arroll, 2008). Em phasis is on the process and use of w ords, gestures,
dance, song, rhythm , and w ell-established general beliefs, concepts, and theories of
ith

ntent and
, W e noted
fr relations
he A frican

any particu lar people, w hich are stored in their language, practices, rituals, proverbs,
revered traditions, m yths, and folktales to access or convey m eaning (C arroll, 2008).
T hese m odes of know ing are the basis for the design of m ethodologies for accessing a
reality that has a connection w ith the know er and a m eans of verification of this reality.
Fo r exam ple, an evaluation of the utilization of a clinic has to start w ith the space and
place w here the clinic is located. T he evaluation has to access process and m ethods that
enable the exploration of all the revered traditions and m yths about the space and place in
addition to counts of w ho visited the clinic and the reasons for the visits. W hat is critical
is w hat inform s the evaluation process, w hat the critical outcom es of evaluation are, and
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how reality can be accessed.
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T he value system of m ost A frican societies is built around respect for others and
oneself. T here is em phasis on values grounded on co operation, co llective responsibilities, interdependence, and interpersonal relationships am ong people as the highest value
(C arroll, 2008). Fro m these principles, an ethical fram ew ork em erges w ith em phasis on
accountable responsibilities of researchers and evaluators and respectfu l relationships
betw een the researchers, evaluators, and the participants that take into account the participants' w eb of relationships w ith the living and the nonliving. A frican evaluato rs m ust
hold them selves responsible for uncovering hidden, subtle, and racist theories that m ay
be em bedded in current m ethodologies, w ork to legitim ize the centrality of A frican ideals
and values as valid fram es of reference for acquiring and exam ining data, and m aintain
inquiry rooted in strict interpretation of place. C om m unity spirit, cooperation, collectiveness, dem ocracy, and consensus building are the values espoused thro ugh a relational
axiology (C hilisa, 2005). T hese value orientations also influence the evaluation theory of
change, criteria or standards, indicato rs of success or failure of projects, and co nclusions
about the w orth or m erit of program s, policies, or projects.
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A frica n Tele o log y. T here is a sense of directedness tow ard definite ends and definite
purposes, w hich in turn co m pels co m m itm ent to a given goal. T he im plication for evaluation is that the evaluation inquiry m ust question the relevance and fu nctionality of a
program , project, or policy.
A frica n Lo g ic. T he em phasis is on a diunital logic as opposed to the either/or logic com m on in Euro -A m erican thought.
A frica n Id e n tity . T he A frican R enaissance philosophy calls for a search for identity, a
redefinition, and a re-evaluation of the self (and of A frica for that m atter) in the context
of a globalizing w orld (M akgoba, Shope, & M azw ai, 1999). A frikanization seeks legitim acy for A frican scholarship em bedded in the histories, experiences, w ays of perceiving
realities, and value system s of the A frican people (M sila, 2009). A frikanization can thus
be view ed as an em pow erm ent tool directed tow ard the m ental decolonization, liberation, and em ancipation of A fricans, so that they do not see them selves only as objects of
research but also as pro ducers of know ledge.

Methodology
C arroll (2008) has proposed research m ethodology questions based on an A frican
w orldview that can be adapted to a relational-based evaluation inquiry. See C hapter 2.
In an A frican relational-based evaluation m ethodology, evaluation questions are developed through co nsultation w ith participants or co m m unity. Evaluation participants
are involved in identifying pro gram evaluation goals and defining them based on the
understanding or incorporation of the living and nonliving and collectively sharing their
know ledge and life experiences and needs as a fram e of reference. T he evaluation pro cess
and the m ethods are targeted at building relationships betw een the evaluator and the
evaluated; am ong the evaluated and am ong all stakeholders. T he m ethods target the
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advancement of communal interest and value and nurture community strength. It is
important to understand the context and site and to collect a lot of information from the
people about their values, beliefs, customs, spirituality, and general characteristics of their
perceptual space. This perceptual space includes the living and nonliving. It is critical for
the evaluator to understand that reality is not only on materialist ontology, but from an
African perspective, nonmaterial things such as spirits, witches, sacred places, and the
universe also form part of reality. In an African relational-based evaluation approach,
there are multiple realities that need to be considered in the evaluation process. Knowledge is situational.
The targeted evaluation outcomes reflect the communal nature of Africans by concentrating on change for all as against change for individuals. As the community is
actively involved in the evaluation process through scribes, the community helps the
outsider evaluator regarding ways of how to collect data from the nonmaterial world.
The evaluation processes reflect the African logic of circularity as opposed to the linearity logic of the traditional evaluation methods. The circular nature of the African logic
represents the interdependence and interconnectedness between the universe and nature.
By actively involving the African people from the beginning to the end of the evaluation
process, thereby adopting participatory evaluation throughout, through these approaches
the African people are no longer viewed as passive recipients of knowledge constructed on
their behalf but rather people who can co produce knowledge and own their knowledge.
They can collect and interpret their own stories/narratives. Data are analyzed with the
community or with the people who understand and can interpret the language, idioms,
and proverbs of the local people. The process of building relationships throughout is as
valuable as the evaluation outcome. M uwanga-Zake's study (2009) illustrates an evaluation practice informed by African worldviews. In the study, the Afrocentric paradigm
and Ubuntu philosophy were combined with aspects of Western participative paradigms,
namely postmodern, developmental, and constructivist evaluation paradigms to evaluate
a computer educational program for teachers in South Africa.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

A CTIVITY 6.3
Read the following excerpt from Muwanga-Zake,
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hapter 2.
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J. W. F. (20091. Discourse: Studies in the cultural pol-

focus from external determ ined program goals
and objectives of the com puter program to a focus

itics of education: Building bridges across knowl-

on the agenda of the people, nam ely the teach-

edge systems: Ubuntu and participative research

ers· values, needs, and priorities to be met by the

paradigm s in Bantu com m unities. Discuss how an

program . For the teachers, a com puter program

ubuntu-based validity concept informed a culturally

would be a priority it it contributed to poverty
alleviation and it it contributed toward learning

and contextually indigenous evaluation process.
S e tt in g th e E v a lu a tio n A g e n d a

leading to em ploym ent of learners. Using Ubuntu
zyxwvutsrqponmlkjih
elem ents of collaboration, togetherness, coop-

Muwanga-Zake (2009) engaged with the decol-

eration, and consensus building, teachers were

onization of evaluation research by moving the

involved in the planning and execution of the
(Continued)
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U bu n tu was used to inform a strategy
et al., 1993; Heron, 1996] and shows their application in the evaluation process from a bu n tu
of gaining access and achieving rapport with the
perspective. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
participants. The strategy to gain entry into the
research site is described as follows:
Tech n ica l V alid ity : Fit between research quesGreet B antu, sit with them, understand their
tions, data collection procedures, interpretation of
data, and reporting. The evaluator and the teachneeds, and if possible, eat with them. In short,
ers engaged in a discourse analysis of U buntu, that
become a M untu for full cooperation of Bantu in
is, understanding, for example, gestures, glances,
research (Muwanga-Zake, 2009, p. 4181.
Becoming a Muntu is described as a method
that involves evaluators being transformed and
submitting themselves to Ubuntu. It is U bu n tu, for
instance, to share with participants one's family,
history, clan, and totem, and the participants· depth
of knowledge of the evaluator determines the quantity and quality of indigenous knowledge accessed
(Muwanga-Zake, 2009, p. 4181. Through the application of U bu ntu and the I/we relationship, with
emphasis on inclusiveness, a non-Muntu through
transformation can become a M untu. A M un tu evaluator can go through complete transformation by
embracing generic African values and moving further to embrace the ethno philosophy dominant in a
particular location.
Values, Validity, and Ubuntu

Muwanga-Zake (20091 takes concepts of validity discussed in the literature (Le compete

thoughts, values, emotions, and attitudes and
translating research questions between local languages and English.
Psych oso cial V alid ity : The practice in the way
the evaluation is carried out. Ubu ntu social norms
in gaining entry to a site and creating rapport were
followed.
V alu e V alid ity : The contribution of research and
intervention to personal and social transformation.
The teachers· values and needs were prioritized,
and teachers were trained in evaluation skills and
became coevaluators. The teachers used the evaluation findings.
Fairn e ss : Obtaining voice/a balanced representation of the multiple voices of all stakeholders.
It was also an U bun tu principle to recognize the
elderly, spiritual leaders, chiefs, and other leadership around the school including those who were
not participants.

INDIGENOUS MULTICULTURAL VALIDITY

zyxwvutsrqponmlkjihgfedcb

K irkhart (2013) posits that validity is the m echanism thro ugh w hich w e assess the cultural responsiveness of our evaluations. Placing culture at the center of the evaluation
discourse and practice enables a debate and a reflection on evaluation rigor, evaluation
ethics and standards, and evaluator com petencies (H ood, H opson, & K irkhart, 2015).
W hen researchers co nsider data analysis, there is alw ays talk of validity. In indigenous
evaluation, the interest is on the co ncept of indigenous or m ulticultural validity. It is
an im portant concept that helps us to think thro ugh how data are co llected, analyzed,
reported, and dissem inated.
•

Validity also speaks to the question of w hether the people feel that w hat has
been pro duced is relevant
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
to them , to their pro blem s, and to their challenges. So,
this sort of validity involves not only "this is w hat w e found" but also responding
to the question, "Is w hat I'm reporting still addressing w hat is relevant to the
com m unity and helpfu l to the co m m unity?" Fro m an indigenous perspective,
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when we start to acknowledge com m unities as arbitrators of quality, this brings
validity (Chilisa & D enborough, 2019).
ir appli• M ulticultural validity requires evaluators to com m unicate findings in a w ay that
a zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
buntu
addresses the prioritized challenges of the com m unity. Validity is therefore about
relevance and resonance: how findings resonate with the culture of the people
h ques(K irkhart, 2013). zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
tation of zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
e teach• It requires culturally appropriate language and com m unication styles, culturally
ntu, that
specific m ethods, and culturally specific m easures validated with specific
glances,
populations.
tles and
cal Ian• It guards against m ethodological dissonance (standardized/predeterm ined
m easures, outcom e indicators, and instrum ents) to evaluate program s that
the way
conflict with localized com m unity and culture-specific practices.
I norms
ort were
M ulticultural validity requires cultural appropriateness of m easurem ent tools and
cultural congruence of design configurations, quality of interactions betw een and
rch and
rmation.
am ong participants in the valuation process, and cultural congruence of theoretical
oritized,
perspectives underlying the program , the evaluation, and the validity assum ptions
ills and
(K irkhart, 2013). The evaluation processes are, how ever, m ediated by relational pow er
that m anifests am ong m em bers of the evaluation, political agendas, discursive pow er
that dictates what is considered a reality and truth, and historical experiences that
represhape the realities under review (H augen & Chouinard, 2018). H ood et al.s (2015)
holders.
checklist to assess the cultural responsiveness of evaluations can be used along w ith
nize the
H augen and Chouinard's (2018) conceptual m odel of pow er in culturally responsive
leaderevaluation to interrogate m ulticultural validity of evaluation (see Table 6.5). H augen
ho were
and Chouinard's (2018) conceptual m odel of pow er in culturally responsive evaluation
has four categories as follow s:

s the culevaluation
, evaluation
an, 2015).
indigenous
idity. It is
, analyzed,

•

Relational power: It is power that m anifests betw een evaluation m em bers, for
exam ple, stakeholders who m ay be evaluation funders, com m unity advisory
board m em bers, program m anagers, program participants, or evaluators. It is
power that is also influenced by gender, class, ethnicity, or geographical location,
for exam ple, the north versus the south.

•

Political power: Political agendas, for exam ple, from governm ents or funders,
and pow er structures within organizations m ay also im pact the evaluation
process and affect outcom es.

•

D iscursive pow er: Societal discourses m ay predeterm ine what counts as
reality and truth. For exam ple, certain evaluation tools and m odels dom inate
evaluation research in low- and m iddle-incom e countries

•

H istorical power: The historical context of a com m unity, a program , a nation,
or a continent is im portant in term s of understanding power dynam ics that m ay
cause tensions. For exam ple, the m arginalization of indigenous peoples' ways of
know ing and a narrow focus on what culturally com petence entails m ay cause
tensions in evaluation of program s.
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Culture Checklist: Considerations to Improve the Multicultural Validity of Evaluation

<O
(1)

Element
History
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Content Description
Questions Raised
History of place, people, program (or
other evaluand), and evaluation's role.
Knowledge of cultural heritages and
traditions, including their evaluation
over time.

What is the story of this community?

Questions Extended

::,
0
C
V,

;;o

What is the history of the place?

(1)

V,
(1)

What is the story of how this program came to
be in this place?

What values need to be restored?

<lJ

-,

r,

::,-

:s::

~

How has what is here today been shaped by
what came before it?

::,0
CL
0

0
<O

What is the history of evaluation in this
community or with this program?

Location

Recognizes multiple cultural
intersections at individual,

What are the cultural identifications of persons
in the community, and how do these compare

organizational, and systems levels.

to those of the program staff and of the
evaluators?

Cultural contexts and affiliations of
evaluators and evaluand. Geographic
anchors of culture in place.

(1)

V,

What is valued here? How do people understand
their lives? What is the geography of this place?
How do people relate to the land?

Power

Understanding how privilege is

Who holds power in various ways, and what

attached to some cultural signifiers
and prejudice to others. Attention

Is the community empowered?

are the impacts of how power is exercised?
What are the formal, legal, political, social,

to equity and social justice; avoid

Who owns the data? Where is the
report? Does the community have

and economic sources of power? What are the

access to the findings? Is it written

perpetuating discrimination, disparity,
or condescension.

informal sources of power? Consider relational
power, political discursive and historical

in the language accessible to the
community? How is the evaluation

temporal power [Haugen & Chouinard, 2018).

building local capacity? What is the
strength of the community? What
relational power manifests among
members of the evaluation? Whose
political agenda is valued? What
is considered a reality? How do
the historical experiences shape
the beliefs and values of both
participants and evaluators?
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is considered a reality? I-low do
the historical experiences shape
the beliefs and values of both
participants and evaluators?

Voice

Addresses whose perspectives are
amplified and whose are silenced.
Maps inclusion and exclusion or
marginalization. Includes use of
language, jargon, and communicative
strategies.

Who participates in the planning, design, and
implementation of the evaluation? Whose
messages are heard and heeded? Whose
methods of communication are reflected in the
languages and expressions that are used to
discuss the evaluation process, raise questions,
interpret findings, and communicate results?

Who initiated the program?

How are indigenous and academic
knowledge brought together?
What is the role of spirituality in
the program? Has the evaluation
created sound cohesion, harmony,
and brought healing?

Connection

Connections among the evaluation,
evaluand, and community. Relating
evaluation to place, time, and universe.
Maintaining accountability to community
with respect and responsibility.
Establishing trust in internal
relationship.

How do members of the community relate to
one another, to the program and its personnel,
and to the evaluators? How do the evaluators
relate to persons in the program and
community? How does the evaluation relate to
the core values of the cultures, community, and
context?

Tim e

Calling attention to rhythm, pace, and
scheduling, to time both preceding and
following evaluation. Directs attention
to longer impacts and implicationspositive or negative

context? Is it moving too fast? Too slow? Has
it considered important outcomes at various
points in time? Will it have the patience to watch

Return

Attention to how the evaluation or the
persons who conduct it return benefit
to the evaluand and the surrounding
community, both during and after the
evaluation process.

-

-

z

Is the program relevant to needs
and priorities of the community?

How does the rhythm of this evaluation fit the

carefully for small changes? For long-term
consequences?
How does evaluation advance the goals of the
community or serve the needs of its people?
Has the benefit returned to the community
compensated them fairly for their time and
attention or for any disruption created by this
evaluation? In what ways are persons better
off? Have any been harmed or disadvantaged?

What is the value added by the
program? Does the program have
any cultural and environmental
significance? What is restored?
What is revitalized?
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Questions Extended
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The ability to be molded, to receive

How is the evaluation changing in response to

new information, recognize and change

local context? Are the evaluators staying open

response to new experiences, and

to new ideas, or are they overly committed to

evolve new ideas. Applies both to

following a fixed plan or timeline? What has

evaluators and to their designs, process,

surprised them that changes how they think

0
C.
0

0
<O

ro
I.I>

about evaluation? What have they learned about
evaluation? What have they learned in this place
that is new or changes their understanding of
good evaluation?
Reflexivity

Apply the principles of evaluation to

What do I know in this context, and why? What

What community strengths has the

one's own person and work. Self-

do I know that I don't understand? What areas

evaluation elicited? What has the

scrutiny and reflective practice.

of new learning must I watch for and reflect

community learned?

Underscores the importance of meta-

upon? What do I need to let go of or relearn,

evaluation

and how can I work on that? What are the

zyxwvutsrqponmlkjihgfedcbaZYXWVUT

strengths and limitations of this evaluation
and how it has addressed culture? How strong
are the arguments supporting validity? What
counterarguments challenge validity?
Adapted from Hood, 5., Hopson, R. K., & Kirkhart, K.12015). Culturally responsive evaluation: Theory practice and future implications. In K. E. Newcomer,
H.P. Hairy, & J. 5. Wholey !Eds.I. H a n d b o o k o f p r a c tic a l p r o g r a m e v a lu a tio n lpp. 218-31). Wiley Online Library; Kirkhart, K. E. 120131. Advancing considerations of culture
and validity: Honoring the key evaluation checklist. In 5. I. Donaldson !Ed.I. T h e fu tu r e o f e v a lu a tio n in s o c ie ty : A tr ib u te to M ic h a e l S c r iv e n [pp. 129-1591. Greenwich, CT:
Information Age; Haugen J., & Chouinard, J. 120181. Transparent, translucent, opaque: Exploring the dimensions of power in culturally responsive evaluation contexts.

Sources:

A m e r ic a n E v a lu a tio n J o u rn a l,

7-10. Retrieved from https://doi.org/10.1177/1098214018796342.
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CONDUCTING AN INDIGENOUS EVALUATION
In the evaluation branch, context w as proposed as a necessary branch that m akes visible
the unique epistem ologies of the form erly colonized and historically m arginalized com m unities. T he nine considerations to im prove the indigenous m ulticultural validity of
evaluation can guide the evaluation process.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

Step 1: Paying Attention to Context. Take the m osquito intervention presented in
Activity 6.4 as an exam ple of a project to be evaluated. T he questions to be addressed at
this early stage of evaluation can include the follow ing:

1. W ho initiated the program , and w hat role did the com m unity play?
2. W hat are com m unity stories about m alaria prevention? W hat is the folklore
about m osquitoes and m alaria prevention?
3. W hat is the history of m alaria prevention? H as there been any intervention
program before?
4. W hat is the history of the com m unity in relation to m osquito and m alaria
prevention?
5. W hat is the structure of the com m unity, and how is pow er distributed and
shared?
6. W hat role does spirituality play in m alaria prevention?

Step 2: Engaging the Stakeholders. In the second stage, the evaluator should recruit
stakeholders. The stakeholders should be representative of the intended beneficiaries of
the project. It should be a group of people inclusive of persons directly and indirectly
im pacted by the project (Bow m an, Francis, & Tyndall, 2015). A t this point, it is critical
to build rapport w ith the stakeholders and sustain healthy relationships w ith the group.
This requires know ledge of com m unity values, taboos, and how to gain entry into the
com m unity. Stakeholders can be the source of inform ation for questions raised during
the preparation stage.

Step 3: Purpose of the Evaluation. A t this stage, the evaluator w orks w ith stakeholders
to articulate w hat the com m unity w ould consider as success for the project. In the historically m arginalized and less developed countries, m ost of the program s/projects are externally funded. T he evaluator should thus balance the funders' m easurem ent of success
w ith that of the com m unity. C onsidering the m osquito net intervention, for exam ple,
the com m unity m ight m easure success or benefits by assessing the level of know ledge on
m alaria prevention, m aterials designed for the com m unities on m osquitoes and m alaria
prevention, and fam ily roles and responsibilities in preventing m alaria. Funders m ay
request inform ation on m alaria deaths after and before the intervention, num ber of m osquito nets distributed, and how m oney w as spent.
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Step 4: Evaluation Questions. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
On the basis of the community and funders' views of
what counts as success, the evaluator and the community frame the questions.
Step 5: Evaluation Design. An indigenous evaluation is informed by multiple methods embedded in indigenous epistemologies and draws from com munity stories, indigenous knowledge, languages, metaphors, folklores, philosophies, and worldviews and is
inclusive of mainstream methodologies. Bowman and Dodge-Francis's (2018) blended
culturally indigenous evaluation model is an example of how elements of an indigenous
paradigm can be integrated with a Western paradigm to guide an indigenous evaluation.

Step 6: Data Collection. Indigenous tools, for example, songs, folklore, com munity stories, histories, legends, metaphors, and artifacts, are used to create an expansive context.
Standard instrum ents based on mainstream epistemologies are adapted.

Step 7: Data Analysis. The findings have to be useful to the communities and to the
funders. At this level, the focus should be on the products useful to the stakeholders.
Using the mosquito net, for example, the com munities might want to distill from the
data stories that communicate community strength, harmony, and values and restore
and revitalize those values that make comm unities responsible for themselves. This can
be combined with other mainstream measures of success identified under the evaluation
questions.

Step 8: Report Writing. Evaluators need to address questions of language and communication, ways in which the report can appeal to the physical, the emotional, the spiritual,
the physical, and the cognitive.

Step 9: Dissemination. The dissemination procedures are tied to the products of the
evaluation. You can imagine the production of reading materials for rural area pupils in
primary schools on mosquitos, stories, folklore, histories of the community, malaria prevention, and so on. This could be useful to the community while the funders would want
accountability on how the money was used and the reduction deaths caused by malaria.
The extract below is an example of a philanthropic program in Africa. Read it, and
discuss the role of funded programs in development in the Global South and how the
evaluation discipline can be reshaped so that projects serve the needs of the people.

A C TIV ITY 6.4
Read the following excerpt from Sonia Shah,
Malaria Mosquito Nets !Evaluation!
the author of The
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
Fever: How Malaria Has Ruled
Last week, in honor of World Malaria Day, viewers
Humankind for 500,000 Years, which will be pubof "American ldol" were urged to donate $10 for an
lished by Sarah Crichton Books/Farrar, Straus &
insecticide-treated bed net to save an African child
from malaria, the mosquito-transmitted scourge
Giroux in July 2019.
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that infects about 300 million people every year, killing nearly 1 million. The premise behind the idea of
treated nets is simple. The netting prevents malarial
mosquitoes from biting people while they're asleep,
and the insecticide kills and repels the insects. World
health experts say that using the nets can reduce
child mortality in malarial regions by 20% .
But even as donations roll in and millions of
bed nets pile up in warehouses across Africa, aid
agencies and nongovernmental organizations are
quietly grappling with a problem: Data suggest
that, at least in some places, nearly halt of Africans
who have access to the nets refuse to sleep under
them. To date, millions of dollars from international
agencies, NGOs, and USAID have been spent to get
treated nets into the hands of impoverished, subSaharan Africans. The interagency Roll Back Malaria
Partnership is calling tor $730 million more.
But, as even the staunchest advocate will
admit, the treated nets were not designed with the
cultural preferences of the rural African villager
in mind. Among other design flaws, their tight
mesh blocks ventilation, a serious problem in the
hot. humid places where malaria roosts. Minor
discomfort might be tolerable in rural African
communities desperate tor antimalarial prevention. But, as medical anthropologists have consistently found, because malaria is so common

in much of sub-Saharan Africa, and because the
overwhelming majority of cases go away on their
own, most rural Africans consider malaria a minor
ailment, the way that Westerners might think of
the cold or flu. Many rural people also believe that
malaria is caused not just by mosquitoes but also
by other factors such as mangos or hard work. As a
result. while we see the treated nets as a lifesaving
gift, they see them as a discomfort that provides
only partial protection against a trivial illness. Is it
any wonder that many use their nets to catch fish or
as wedding veils or room dividers-all documented
uses of insecticide-treated bed nets?
Perhaps what we need is a whole new approach.
Instead of masterminding solutions tor distant
problems and then handing them down from on
high-as we do not just in our antimalaria efforts
but in a variety of aid programs aimed at extreme
poverty-we should empower the poor to come up
with their own solutions and then help figure out
how to implement them. Such a process might not
lead to grand. magic-bullet solutions. More likely,
we'd get microsolutions, variable from locale to
locale, from village to village. But we'd be supporting self-reliance and building goodwill along the
way. And we'd surely avoid the wastefulness-and
really, the affront-of befuddling communities with
"gifts" that many neither want nor use.

pupils in
alaria preould want

A CTIV ITY 6.5
Read an extract of the hypothetical water project, and
apply an indigenous approach to evaluate the program by addressing the evaluation steps in table 6.5.
Use the culture checklist to address each step.
Compare and contrast the procedures with a
conventional evaluation using the logical frame.
T h e W a te r P r o je c t

iewers
for an
an child
courge

Development workers identified an impoverished peripheral community with poor access

to water. A donor agency contracted an NGO to
develop and deliver water supplies. The local
government authority considered the project to
be valuable. The logic frame reiterated the overarching goal as contributing to alleviating poverty through enhanced health. resulting from
improved water supply. The outputs contributing
to achieving this purpose were improved access
to better-quality water. the establishment of
a water users· committee. and a sustainable
(C ontinued ]
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(Continued!
system of maintenance by com m unity mem bers
to support water delivery. Specific and verifiable
activities included enclosing and fencing off a
spring on a nearby hill; constructing two large

water-storage tanks; laying pipes with taps to
50 household clusters; and em ploying a parttim e maintenance officer to keep everything in
working order.

1. Preparing for the evaluation
2. Identifying and creating rapport with
stakeholders
3. Purpose and goal of the evaluation
4. The evaluation approach
5. Evaluation tools, methods, and success
indicators
6. Data collection
7. Analysis and interpretation
8. Report writing
9. Dissemination

ACTIVITY 6.6
The evaluation tree metaphor has a needs/aspiration context branch. Do a literature search on
indigenous evaluation and extend the branch

with indigenous evaluation scholars. Discuss
their evaluation fram eworks and models and
debate how they can be adapted to your contexts.

SU M M A RY
The use of inappropriate evaluation fram ew orks, tools, and m ethods am ong indigenous
nations and developing countries driven by Western thought has led to evaluations findings that do not capture program outcom es and program benefits that are m eaningful
to the people. Evaluation theories and fram ew orks, m easurem ent tools, outcom e indicators, and dissem ination of results should be adapted to be contextually appropriate and
congruent w ith the needs, experiences, and culture of the people. Indigenous scholars
are calling for a shift from evaluation that only assesses im plem entation and outcom es

Chapter 6 !

Decolonizing Evaluation

zyxwvutsrqponmlk
14 5

of programs to evaluation that considers the initiators of programs so that communities
can own solutions to their challenges. Indigenous scholars are envisioning evaluation
frameworks, concepts, tools, and checklists based on their philosophies and cultures that
ps to
partevaluators can use to make evaluation contextual, culturally appropriate, and relevant to
ng in zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
the needs of the people. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

------------------------------------ - - - - -

:

K ey P o in ts
•

•

Indigenous evaluation deserves a branch
in the evaluation tree metaphor that makes
visible indigenous evaluation frameworks and
indigenous scholars.
Mainstream evaluation's preoccupation with
cultural competence fails to address broader
issues of indigenous peoples· struggles for
sovereignty, self-determination, needs and
aspirations, and efforts to decolonize evaluation.

•

Context and culture matter in evaluation.

•

Indigenous evaluation should adopt a contextfirst approach.

•

Relational power and political, discursive,
and historical temporal power mediate
validity issues and should be interrogated
when assessing rigor in indigenous
evaluation.

---

-
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and
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As long as the know ledge that is traded across boundary does not happen am ong
equals, that is western researchers and indigenous researchers, the legacy of
colonialism continues.
Louis Botha (2011, p. 32)

Social science know ledge about a sm all nation in the hands of a big pow er is a
potentially dangerous weapon. It contributes to the asym m etric patterns already
existing in the world because it contributes to m anipulation in the interests of big
pow ers.
Johan Galtung (1967, p. 14)

Overview
T h e de co lo n iza tio n of re se a rch m e th o d o lo g ie s lite ratu re co n tin u e s to critiq u e th e
m a rg in a lizatio n of lo ca l in d ig e n o u s kn o w led g e an d ca ll fo r in teg ratio n of in d ig e n o u s
rese a rch w ith W este rn -d rive n rese a rch . T h e in te rn a tio n a l co m m u n ity of rese a rch e rs
is in vitin g us to ch a lle n g e th e co n ve n tio n a l th in k in g of se e in g m ixed m e th o d s re se a rch
[M M R I as m ixin g th e dich o to m y of m e th o d s th a t are eith e r qu a n tita tive or qu a lita tive
an d to fo cu s m o re on in teg ratio n of kn o w le d g e syste m s . Jo n an d W illia m s-M o zley
120 12 1 ask w h a t M M R w o u ld lo o k like if rath e r th a n fo cu sin g on th e m ixin g of co n ve n tio n a l qu a litative an d qu a n titative m e th o d s , M M R w as co n ce p tu a lize d alo n g th e id e a
of in te g ratin g no n in d ig e n o u s an d in d ig e n o u s ap p roa ch e s or m eth o d s . T h is ch a p te r
gives an ove rvie w of th e ch a racte ristics of M M R un d e r th e five pa ra d ig m s discu sse d
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in this book, namely postpositivist, constructivist, pragmatist, transformative, and
indigenous paradigms. The multiple definitions of MMR, the rationale and designs,
and three examples of indigenous MMR are presented. Indigenous mixed methods
focus on mixing the quantitative, qualitative, and indigenous research paradigms.
The main argument in this chapter is that indigenous and Western knowledge should
be integrated to acknowledge and enhance participation of indigenous peoples as
kn owe rs and creators of their own destinies, to increase the relevance of research to
their needs, to enhance rigor in the research process, and to disseminate research
findings in ways appropriate for both academic and community settings. The following were noted in Chapter 6 and should guide perspectives on indigenous mixed
methods:
•

A methodology separated from its overarching paradigm is not sufficient
for decolonization [Held, 2019; Kovach, 2009; Wilson, 2008). Thus, there is
need to locate indigenous research in its own paradigmatic space.

•

Within a generic relational indigenous paradigm are worldviews specific to
the histories, experiences, and cultural beliefs and practices of indigenous
peoples. Context specific methodologies should guide research processes.

LEARNING OBJECTIVES zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFED
By the end of this chapter you should be able to do the follow ing:

1.
2.

C om pare and contrast the characteristics of M M R under the five paradigm s, and
justify the choice you w ould m ake to inform the design of your study.
Discu ss the definitions and rationale for M M R presented by the m ultiple scholars, and
justify the choice of definitions and rationales that resonate w ith your w orldview .

3.

D iscu ss the features of an indigenous m ixed m ethods study.

4.

C om prehend and apply indigenous m ixed m ethods approaches to research.

zyxwvutsrqponmlkjihgfedcbaZYXWV

B e fo r e Yo u S ta r t

•

Debate the Louis Botha quotation provided in the opening of this chapter,
and discuss ways in which indigenous and non indigenous knowledge and
practices can be integrated on equal terms.

Chapter 7

tive, and
designs,
ethods

earch to
esearch
The fol5 m ixed

cient
ere is

cific to

!

Decolonizing M ixed M ethods Research

TOWARD THE MEANING OF MM R
A review of definitions of MMR (Plano Clark & lvankova, 2016) revealed 10 definitions
of MMR. These definitions fall into six categories: (1) an emphasis on method (Greene,
Caracelli, & Graham, 1989; Morgan, 2014a; Morse & Niehaus, 2009); (2) a focus on methodology (Creswell, Klassen, Plano Clark, & Smith, 2011; Tashakkori & Creswell, 2007);
(3) a focus on method and methodology (Creswell & Plano Clark, 2011); (4) methodology and philosophy (Johnson, Onwuegbuzie, & Turner, 2007); (5) a philosophy perspective (Greene, 2007); and (6) a community of research practice perspective (Teddlie &
Tashakkori, 2009). A seventh category proposes the integration of indigenous research and
Western-based research (Chatwood et al., 2015; Chilisa & Tsheko, 2014; Hutchinson et al.,
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
2014). Table 7.1 regroups the definitions into four categories.
The majority of the definitions emphasize mixing of mainstream qualitative research
methodologies and methods with mainstream quantitative methodologies and methods.
Where does this leave indigenous research? What is quantitative research, and what is
qualitative research? Walter and Andersen (2013) on the definition of mainstream quantitative methodology note that it is defined in terms of the characteristics that make it
different from qualitative research. They note,
The methodological practice of such quantitative research failed, and fails, to
recognize its own culturally and racially situated origins and, more particularly,
its contemporary dominant and racial parameters. (p. 43)

genous
esses.

d

Pier,

anct

The Porteus Maze in Chapter 3 and the logical framework discussed in Chapter 6 clearly
revealed the biases in the tools that define constructs to be quantified. Indigenous quantitative methodologies are defined as methodologies within which the practices and the processes of the research are conceived and framed through an indigenous standpoint, informed
by an indigenous ontology, epistemology, and axiology (Walter & Andersen, 2013, p. 83).
In Chapter 3, it was noted that the anthropologists with their qualitative culturecollection methods reduced Africans to a childlike race, passive onlookers caught up in
sorcery and stagnation. In Chapter 2, it was noted that an indigenous plant, with an
indigenous name, once it entered the academic laboratories, lost its name and character,
assuming new ownership under a different name, never again to be recognized by the
indigenous community from which it came. The culture-collection methods included
taking human beings for observation. In Botswana, the El Negro demonstrates clearly
the culture-collecting methods. El Negro is the remains of a chief whose body was stolen
from its grave by two brothers, Jules and Eduoard Verraux, on the night after he was buried. They took the body to France in 1830. The body was sold to Francesco Darder, who
deposited it in the museum in Banyole north of Barcelona in Spain. There, the body represented all "negro" people and became a symbol of Spanish exploitation and enslavement
of black Africans. It was removed from public exhibition in 1997 after protests by Africans
and people of African ancestry, and later repatriated to Africa where it was reburied in
Gaborone, the capital of Botswana, on October 5, 2000 (Chilisa & Preece 2005).
These observations invite us to think seriously about our framing of and naming
of mixed methods in indigenous research. Will indigenous quantitative and qualitative
methods and methodologies not lose their meaning and get lost when we subsume them
under mainstream paradigms? In this book, mixed methods research is defined within
the philosophical frames of an indigenous paradigm. See Table 7.1.
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Review of Definitions of Mixed Methods Research

Methodologies and Methods
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Philosophy
Communities
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Paradigm Focus
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Cl.

Greene, Caracelli, & Graham 11989)

Greene 12007]

"We defined mixed-method designs as
those that include at least one quantitative
method (designed to collect numbers] and
one qualitative method (designed to collect

"The core meaning of mixing
methods in social inquiry is to invite
multiple mental models into the
same inquiry space for purposes of
respectful conversation, dialogue and
learning one from the other, toward

words]. where neither type of method is
inherently linked to any particular inquiry
paradigm." Ip. 256)

Tedd lie & Tashakkori
12009]
"We refer to [mixed
methods research]
as the third research
community in this

Chatwood et al.I2015]
propose a definition of MMR
that considers methodologies
of combining Western and
indigenous knowledge
as distinct paradigms in
indigenous research.

(1)
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0
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chapter because we
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a collective generation of better
are focusing on the
0
understanding of the phenomena
relationships that exist
'°
U\
within and among the
being studied. By definition, then,
mixed methods social inquiry
three major groups
involves a plurality of philosophical
that are currently
doing research in the
paradigms, theoretical assumptions.
methodological traditions, data
social and behavioural
gathering and analysis techniques,
sciences. Mixed
and personalized understandings and
methods IMM] research
value commitments-because these
has emerged as an
are stuff of mental mzyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
o de ls." Ip. 13)
alternative to the
(1)

dichotomy of qualitative
(QUALi and quantitative
(QUAN) traditions during
the past 20 years." Ip. 4]
Johnson & Onwuegbuzie 12004]

Blackstock 12009]

Chilisa & Tsheko 12014]

"Mixed methods research is formally
defined here as the class of research
where the researcher mixes or combines
quantitative and qualitative research
techniques, methods, approaches, concepts
or language into a single study."

When the spiritual, the emotional, the
physical and the cognitive are brought
together with a Western quantitative
approach, Blackstock calls the
approach "envelopinq quantitative
research in an indigenous envelope"
and does not use the term mixed

Qualitative methods with
qualitative data emanating
from an indigenous
paradigmatic lens in a single
study or multiple phases;

methods.

___,

The indigenous mixed
methods also takes the form
of combining quantitative
and qualitative methods
and indigenous research
frameworks in a single or
m u ltip h a s e study.

zyxwvutsrqponmlkjih

a n d d o e s n o t u s e th e te r m m ix e d
m e th o d s .

methods a~so tal<.es the \orm
quantitative
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of combining

and qualitative methods
and indigenous research
frameworks in
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m ultiphase study.

Creswell & Plano Clark 12007]

Jon & Williams-Mozley, 2012

.. Mixed methods research is a research

Mixed methods are defined

design with philosophical assumptions
as well as methods of inquiry. As a
methodology, it involves philosophical

as mixing indigenous and
non-indigenous paradigms
or methods.

assumptions that guide the direction of
collection and analysis of data and the
mixture of qualitative and quantitative
approaches in many phases in the
research process. As a method, it focuses
on collecting, analyzing and mixing both
quantitative and qualitative data in a single
study or series of studies. Its central
premise is that the use of quantitative and
qualitative approaches in combination
provides a better understanding of
research problems than either approach

alone." Ip. 51
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Tashakkori & Creswell (2007]

Botha (2011]

.. As an effort to be as inclusive as possible,

Considers as mixed methods

--..,

we have broadly defined mixed methods

combining conventional

!

here as research in which the investigator

qualitative research with

collects and analyses data, integrates the

indigenous research. The

findings, and draws inferences using both
qualitative and quantitative approaches or
methods in a single study or a program of
inquiry ... (p. 4]
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Johnson, Onwuegbuzie, & Turner [20071

Paradigm Focus
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"Mixed methods research is the type of
research in which a researcher or team
of researchers combines elements of
qualitative and quantitative viewpoints, data
collection, analysis, inference techniques
for the broad purposes of breadth and
depth of understanding and corroboration."
[p. 1231
Morse & Niehaus [20091
"Mixed method research is therefore
a systematic way of using two or more
research methods to answer a single
research question." [p. 91
Creswell, Klassen, Plano Clark, & Smith
[20111
"For purposes of this discussion, mixed
methods research will be defined as a
research approach or methodology:
•

•

Focusing on research questions
that call for real-life contextual
understandings, multi-level
perspectives, and cultural influences;
Employing rigorous quantitative
research assessing magnitude and
frequency of constructs and rigorous
qualitative research exploring the
meaning and understanding of
construct;

•

Utilizing multiple methods [e.g.,
intervention trials and in-depth
interviews];
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In t e n t io n a ll y in t e g r a t in g o r c o m b in in g
th e s e m e t h o d s to d r a w o n th e
s t r e n g t h o f e a c h ; a n d fr a m in g th e
in v e s tig a tio n w ith in p h ilo s o p h ic a l a n d
th e o r e tic a l p o s it io n s ." (p . 4 1

M o r g a n (2 0 1 4 1
M ix e d m e t h o d s r e s e a r c h d e s ig n s a r e
"p r o je c t s th a t c o lle c t b o t h q u a li t a tiv e
a n d q u a n tita t iv e d a ta s o th a t u s in g th e
c o m b in e d s tr e n g t h s o f q u a li t a t iv e a n d
q u a n t it a tiv e m e th o d s w ill a c c o m p li s h m o r e
th a n w o u ld h a v e b e e n p o s s ib le w it h o n e
m e th o d a lo n e ." (p . x iiil
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Paradigm s in M M R zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
There are recom m endations to teach M M R according to philosophical fram es of
postpositivism , constructivism , pragm atism , transform ation, dialectical pluralism , realism , and critical realism (M ertens et al., 2016). Rom m (2018) proposes philosophical
fram eworks on M M R guided by the postpositivist, constructivist, and pragm atist, transform ative, and indigenous paradigm s. W hen paradigm s are used to fram e the m ethodology, the following questions are asked:
•

W hat are the ways of perceiving reality?

•

W hat are the ways of knowing?

•

W hat are the ethical values that inform the way the research is conceived, the
way questions are asked, the way the study is conducted, the way the analysis is
done, and how results reported?

In line with the paradigm s discussed in this book, characteristics and illustrations of
the M M R within these paradigm s are discussed.

Postpositivist
The postpositivist theory uses m ultiple and/or m ixed m ethods to com pare research
results against other observations and results. Triangulation is not necessarily the goal of
the m ixing. M ultiple m ethods or m ixed m ethods are used to tap into different aspects of
realities. The different facts or knowledge m ay not necessarily converge. The idea is to
view knowledge as vast and im pressive and our ignorance as boundless and overwhelm ing; consequently, we are forever m oving frontiers of knowledge (Popper, 1994; Rom m ,
2018). Hunter and Brewer (2015) classify the approach as postpositivist because of its
alignm ent with Popper's stance. In line with Popper's (1994) stance, the focus of research
is to convince the reader that the findings are plausible. There is no preference of M M R
over a m ono m ethod. The contention is that the value of the m ethodology depends on
the extent to which it is convincing, valid, and closer to existing reality. The m ain contention is that we can never know the extent to which we are closer to an existing external
reality. Quantitatively and qualitatively directed m easurem ents and m odes of analysis
are thus used for purposes of understanding (H unter & Brewer, 2015) or for purposes of
m aking policy recom m endations.

Constructivist
The constructivist M M R is guided by an ontological stance that perceives reality as
m ultiple and an epistem ological assum ption where knowledge is perceived as subjective
(H esse-Biber, 2010). The question is how to present reality that captures the m ultiple
voices of the participants. M M R from a constructivist stance is therefore qualitatively
driven (H esse-Biber, 2010) and action oriented (D enzin & Lincoln, 2003). The use of
M M R should thus include the role of the researcher as a responsible healer who should
take action to address issues em erging from his or her interaction with the participants
(Rom m , 2018).

Chapter 7
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In a n atio n al stu d y on gen d ered sch o o l exp erien ces, access, ach ievem en t, an d reten tion in ju n ior seco n d ary sch o o ls, th e research ers started w ith a tren d an alysis on su bject
fram es of

en ro llm ent by gen d er. T h e d ata w ere an aly zed , an d su bjects th at sh ow ed d isp arities of

ism , real-

access by gen d er w ere selected . F u rth er an alysis w as co n d u cted to d eterm in e gen d er d if-

osop h ical

feren ces in ach ievem ent. T h is w as fo llow ed by a qu alitative research d esig n th at used

ist, tran s-

fo cu s gro u p interv iew s, in d iv id u al interv iew s, classro o m ob servation s, fo lk lo res, so n g s,

ethod o l-

an d p ro verb s exp lain in g gen d ered ro les th at in fo rm su bject ch o ic e an d p articip ation in
class. T h ere w as, fo r exam p le, an overrep resentation of girls in h om e eco n o m ics an d
m o ral ed u catio n classes. T h ere w as also a ten d en cy to pu n ish bo ys h arsh ly w h en girls d id
better th an th em .

In th is stu d y, th e q u an titative ap p ro ach w as u sed to select th e su bjects w h ere gen d ered access, eq u ity, an d ach ievem ent w ere ap p arent an d to stu d y th ese to u n d erstan d th e
,the
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m u ltip le realities from stu d ents, teach ers,

ysis is

an d sch o o l ad m in istra to rs an d oth er realities

com m u n icated th ro u g h th e en viro n m en t, th e p laygro u n d , sch o o l u n ifo rm , co rp o ral p u n ish m ent, classro o m arran g em ent, n am in g of girls an d bo y s, an d sch o o l ch o res.
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T ra n s fo rm a tiv e

In th e tran sfo rm ative parad ig m , th e m eth o d or m eth o d s used are no t as im p o rtant as
h ow th ey are used to ad vo cate fo r so cial ch an g e an d ad van ce so cial ju stice. M u ltim eth o d s
an d m ix ed m eth o d s are n everth eless su ited fo r research in th e tran sfo rm ative p arad ig m .

P r a g m a tis t
T h e p ragm atist parad ig m is u n d ersto o d as th e u se of q u alitative an d q u antitative
view p o ints fo r d ata co llectio n an d an alysis fo r th e bro ad p ur p o ses of bread th an d d ep th
of u n d erstan d in g an d corro b o ratio n . T h e aim is th erefo re to d evelop corro b o ratio n or
bread th of fin d in gs. T h e fo cu s is on th e research q u estio n an d h ow d ifferen t m eth o d s
can be em p loyed to an sw er th is qu estio n . T h e q u estion ask ed sh o u ld lead to an sw erin g
it th ro u g h th e use of q u an titative or qu alitative d ata collectio n an d interp retation . T h e
ap p ro ach h as been critiq u ed as too sim p listic an d failin g to con sid er q u estio n s su ch as
w h o d efin es th e research q u estio n s an d on th e m eth o d s th at w ork .

In d ig e n o u s P a ra d ig m s
In d ig en o u s p arad ig m s seek to co m b in e p ersp ectives from th is len s w ith n o n in d ig en o u s p ara d ig m atic persp ectives. T h e m ix ed m eth o d ap p ro ach tak es th e fo rm of
co m b in in g in d ig en o u s q u antitative an d q u alitative m eth o d s an d m eth o d o lo g ies w ith
n on in d ig en o u s m eth o d s an d m eth o d o lo g ies u n d er an in d ig en o u s w orld v iew or p arad ig m . It is m o re in lin e w ith G reen e's d efin ition of m ix in g as brin g in g to g eth er m u ltip le
ph ilo so p h ies an d para d ig m s to gu id e th e research . It n everth eless priv ileg es in d ig en o u s
k n ow led g e as th e do m in ant parad ig m atic len s th at in fo rm s th e m ix in g . It pro v id es
k n ow led ge path w ays in th e fo rm of th e p h ysical, th e em o tio n al, th e co g n itive, an d th e
sp iritu al th at can ap p eal to th e w ays of k n o w in g of in d ig en o u s co m m u n ities w h en in d ig en o u s q u alitative an d qu antitative m eth o d s are allow ed to m ix w ith m ain stream q u antitativ e an d q u alitative m eth o d olo g ies. T h is ch ap ter illu strates persp ectives of in d ig en o u s
m ix ed m eth o d s research .
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MIXED METHODS DESIGNS AND RATIONALES
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C hoosing the m ixed m ethod research paradigm that inform s a study is an essential
step in designing the study. T he choice should also be guided by the rationale for
m ixing m ethods. Plano C lark and lvankova (2016) have suggested six typologies for
m ixing m ethods. W e add a seventh typology derived from studies that integrate indigenous paradigm s w ith W estern paradigm s. W hat is clear from the literature is that
there is often m ore than one reason for m ixing m ethods (see Table 7.2, pp. 162-165).
T he six typologies by Plano C lark and lvankova (2016) focus m ore on techniques and
m ethods w ith an underlying assum ption of neutrality of m ethods, techniques, and
procedures. T he rationale for m ixing w ith an indigenous paradigm atic lens hinges
on questions of equality of know ledge system s and addressing relational, political,
discursive, and historical pow er that dom inates research about the "other" (H augen &
C houinard, 2018). Refer back to C hapter 6.
C hoosing the paradigm and form ulating the rationale for m ixing m ethods also goes
along w ith the choice of the m ixed m ethods designs. W e can distinguish betw een concurrent m ixed m ethods designs, sequential m ixed m ethods designs, and m ultiphase designs
(N astasi & H itchcock, 2016; Plano C lark & lvankova, 2016). A m ultiphase design that
uses an indigenous paradigm atic lens is described in C hapter 8.

Predominantly Qualitative Concurrent Designs.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPON

In this design, the study derives its

philosophical assum ptions from a constructivist paradigm and therefore values the social
construction of know ledge. T he study is predom inantly qualitative and uses the quantitative approach to enhance understanding of the qualitative findings.

Predominantly Quantitative Concurrent Designs. The study derives its philosophical
assum ptions from a postpositivist paradigm and its quest for objective truth. T he qualitative research is used to enhance understanding of the quantitative findings.
Sequential Designs.

Equal w eight is given to both quantitative and qualitative m ethods. T he approach is driven by a pragm atist view w ith a focus on how best to address each
of the research questions posed by the study.

ACTIVITY 7.1
'

Activity 7.1 presents a study that uses a sequen-

3.

the follow ing questions:
1.

2.

4.

How w as quantitative data used?

Discuss the strengths and w eaknesses of
the m ethodology used.

Describe the sequential m ixed m ethods
design presented in the study.

W hat was the rationale for the m ixed
m ethods design used?

tial m ixed m ethods design. Read it, and answ er

5.

In w hich paradigm do you situate the study?

Chapter 7
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GENDERED SCHOOL EXPERIENCES:

THE
IMPACT ON RETENTION AND ACHIEVEMENT
IN BOTSWANA AND GHANA

62-165).
ques and
ues, and
s hinges
political,
augen &

questionnaires, interview s, observations, and
focus groups. These data collection m ethods
w ere used m ostly in relation to the students and
plem ented by school-level observations, infor-

The research focused on the gendering of the
school environm ent and the w ays in w hich this
influenced school outcom es in selected case
study schools. The school data w ere used to
connect and qualify the national statistical data
on access, retention, and achievem ent w ith the
everyday experience of fem ales and m ales in
these schools. In this w ay, by finding out w hy
such

also goes

Decolonizing Mixed Methods Research

teachers of the chosen classes. This w as sup-

Purpose of the Study

re lndig- zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
re is that

!

differences

in

achievem ent w ere

pro-

duced, the study w as able to enhance qualitative understandings of a range of local contexts
that w ere only broadly described by national

m al conversations, and descriptions of critical
incidents.
The quantitative dim ension of the research
em ployed

existing

national statistical data on

access, retention, and achievem ent to prom ote
understanding of the ways in which national trends
in educational participation are produced at the
m icrolevel. National level statistical data were
collected to contextualize the ethnographic case
studies, providing the backdrop for a detailed analysis of the way in which gender influences retention and achievem ent at the school level.

survey data. The research also looked at teachers and students sim ultaneously to reveal the
w ays in w hich the gendered school environm ent
im pacted them differentially.

In each country, a team of three researchers
carried out em pirical w ork in six coeducational
state day schools in the junior secondary sec-

Methodology

phical

Sampling

tor. Tw o of the schools w ere located in urban

The study draw s on both qualitative and quan-

areas, tw o in peri-urban areas, and tw o in rural

titative data. The qualitative dim ension of the

areas. The country sam ple of six thus com -

research w as a response to the lack of ethno-

prised three relatively high-achieving schools

graphic studies, especially w ith a com parative

and three relatively low -achieving, one of each

dim ension, to explain w hy and how differing

w ithin the three locations. W ithin each country

qualita- zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

patterns of achievem ent are produced. Data

research team , each of the three researchers

w ere

w as responsible for tw o schools, m aking a total

collected

by

the

in-country

research

team through a num ber of m ethods such as

of six cases in each country.

INDIGENOUS MIXED METHODS APPROACHES
T hree indigenous m ixed m ethods approaches are illustrated: com bining indigenous
research w ith qualitative and quantitative m ethods (C hatw ood et al., 2015), enveloping a
quantitative research in an indigenous envelope, and com bining conventional qualitative
research w ith qualitative indigenous m ethods.

Quantitative Western Knowledge, Qualitative Western
Knowledge+ Indigenous Knowledge
C hatw ood et al. (2015) propose a definition of M M R that considers m ethodologies
of com bining Western and indigenous know ledge as distinct paradigm s in indigenous

15 7
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research. M ixed m ethods research (M M R ) is the m ixing of paradigm s, w here W estern quantitative and qualitative know ledge is com bined w ith indigenous know ledge.
Indigenous research is defined as that w hich is built on indigenous theorizing of
know ledge (Chatw ood et al., 2015). It is research that applies indigenous ontological, epistem ological, and appropriate m ethodologies in the research process. W hen
research is not conceptualized along indigenous research fram ew orks, w hat passes
for indigenous research tends to be m ethods of data collection and analysis conducted and represented in m odified hegem onic W estern traditions (K ovach, 2009).
O f value is the indigenous research fram ew ork and/or philosophical assum ptions
em anating from indigenous worldview s that guide the research. The diagram in Figure 7.1 illustrates Chatw ood et al.s (2015) conceptualization of M M R . Chatw ood
et al. (2015) note,
The inclusion of indigenous know ledge and scholarship in the field of inquiry,
with fram ing as a m ixed m ethod, introduces another research paradigm in that
it honors a com m on set of beliefs, values and assum ptions that a com m unity
holds in com m on. (p. 3)
Chatw ood et al. (2015) describe as m ixed m ethod a research inquiry that com bines
quantitative and qualitative m ethods based on Western ways of know ing with indigenous know ledge underpinned by an indigenous paradigm . This way of defining m ixed
m ethods is grounded in Greene's (2007, p. 13) definition where em phasis is on the "plurality of paradigm s, theoretical assum ptions, and m ethodological traditions to inform
a respectful dialogue am ong equals seeking to know." Chatwood et al. (2015) describe
the approach as a m ethodology that recognizes indigenous knowledge as a distinct relational paradigm that is m ixed with Western-based quantitative and qualitative research

FIG U R E 7.1

!

Q uantitative, Q u alitative, and In digen ous Research

Qualitative
(Western
knowledge)

Indigenous
knowledge
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Decolonizing M ixed M ethods Research

paradigms. The mixing is grounded in an indigenous standpoint to decolonize research
and ground it in indigenous epistemological, theoretical, and methodological underpinnings. The mixed method is built on the principles of two-eyed seeing, which has become
theorizing of zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
an important indigenous concept integrating indigenous and Western ways of knowing
ous ontologion equal footing.
rocess. W hen
, what passes
analysis conEm bedded Transform ative Em ergent Mixed Method Design
)vach, 2009).
In their study, Chatwood et al. (2015) explored the values underlying health system
assumptions
stewardship through a collaborative consensus-based approach with indigenous scholars
1gram in Figand knowledge holders. The focus was on identifying indigenous values that underlie
L Chatwood zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
health system stewardship. The transformative research paradigm, with its emphasis on
social justice and culturally responsive research principles, formed part of the framing of
the study. The study had a decolonization intent, and the two-eyed principle informed
if inquiry,
the study. In Chapter 2, two-eyed seeing developed by Albert M arshall, a M i'kmaw elder,
min that
was presented as a model to view the world through the lens of Western and indigenous
mmunity
knowledge systems for the benefit of all.
where West's knowledge.

rat combines

with indigelning mixed
on the "plu1s to inform
15) describe
listinct relaive research

-

The Nom inal Group and Em bedded Traditional Knowledge
Indigenous research requires participants to participate in formulating the research
questions, methodology, data analysis, and dissemination strategies. In the study, the
nominal group process allowed the indigenous knowledge holders and scholars to engage
in the formulation of research questions with Western researchers through an iterative
process. The process started with participants working independently to identify values
they considered important in stewardship, sharing the values and agreeing on emergent
themes. Indigenous knowledge holders and scholars illustrated their themes with stories,
photographs, and films. Another important step was to produce a research output that
would be respectful of the paradigms within the mixed methods approach. Field-based and
narratives approaches were considered appropriate and conducive to capturing indigenous
knowledge. Research team members with expertise transferring traditional knowledge
through media prepared the film that was disseminated to a large number of stakeholders.

Conventional Qualitative Research + Qualitative
Indigenous Research
Botha (2011) considers as mixed methods combining conventional qualitative research
with indigenous research. The purpose for mixing is to draw on the interaction of these
methods to clarify the relationship between Western research and indigenous ways of
knowing so that more appropriate theories, practices, and relations can be developed for
their interrelation (Botha, 2011, p. 314).
Figure 7.2 illustrates Botha's conceptualization of mixing methods. The diagram illustrates how indigenous methods are drawn from within conventional qualitative research.
For instance, Chapter 11 discusses decolonizing the interview method, which feminists
view as a masculine paradigm that excludes traits viewed as feminine, such as sensitivity
and emotionality (Fontana & Frey, 2005). Other methods, for example, storytelling and
interpretation of texts and artwork (Denzin & Lincoln, 2003), are common in qualitative
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C o n ce p tu a liza tio n of M ix in g M e th o d s

Quantitative
Research

(Conventional)
Qualitative Research

Indigenous
Research zyxwvutsrqponmlkjihgfedcbaZ

research. Botha (2011) notes that the indigenous research that overlaps w ith conventional
qualitative research em braces critical theorists and creative analytical practice ethnographers engaged in decolonizing and innovative m ethods of research w ith other indigenous
scholars. T his on the diagram is the area represented by the dashed circle. T he solid outer
circle of the indigenous research show s m ore qualitative and indigenous m ethods that
have a different and clearer relationship to conventional qualitative research. T he m ixing of conventional and indigenous research thus goes beyond finding a m iddle ground
betw een the tw o, to developing new indigenous m ethodologies. It is a m ixed m ethods
project that attem pts to co unteract appro priation of indigenous know ledge and create
space for new qualitative indigenous m ethods.
Botha's (2011) conceptualization of m ixed m ethods is driven by G reene's (2007) definition w here
m ixed m ethods social inquiry involves a plurality of philosophical paradigm s,
theoretical assum ptions, m ethodological traditions, data gathering and analysis
techniques and personalized value com m itm ents. (p. 134)
T he definition em phasizes a philosophical perspective (Plano C lark & Ivankova,
2016). Botha outlines three purposes proposed by G reene (1989) for w hich the proposed
m ixed m ethod can be used. T he m ixing is done for purposes of developm ent, w here
results from one m ethod inform the other m ethod to increase the validity of constru cts;
initiation to discover paradoxes and contradictions and increase the breadth and depth of
inquiry results; and expansion to extend the breadth and range of inquiry to increase the
scope of inquiry. R efer to Table 7.2 on Plano C lark and Ivankova on purposes for m ixed
m ethods designs.
Botha (2011) fram es the m ixing of indigenous research w ith co nventional m ethods
by applying the principles of reflexivity. R eflexivity has becom e an im portant concept
for integrating indigenous and Western know ledge system s and reconciling social science research appro aches (L evac et al., 2018). R eflexivity allow s researchers to interrogate
their positions w ithin existing pow er. R esearchers reflect on w hat they know , how they
know it, their w ays of know ing, and w hich questions they co nsider im portant to ask.
O f im portance in m ixing the indigenous and co nventional qualitative m ethods is the
know ledge that gets subjugated through the conventional qualitative appro ach and w hat
new indigenous m ethods can contribute to com m unicating the realities of the subjugated
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voices. Botha (2011) used a set of traditional ethnographic methods of data collection
consisting of recorded and participant observation to obtain em ic and etic perspectives
of cultural practices and ways of knowing in a rural village in Eastern Cape of South
Africa. He notes,
The interviews along with the aid of my research diary, photographs and other
material became audio and visual cues that formed the basis for an alternative
inquiry process. (p. 317)

nventional
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Botha (2011) describes this alternative inquiry as a process of creating texts that came
from the practical, the cognitive, and emotional experiences he went through. The reflexive practices were aligned to the "ethical and relational ways of knowing." Relationality
in indigenous research methodologies emphasize the interdependence and interconnectedness of all creation where the cognitive, the physical, the emotions, and the spiritual
coexist. Creative exploration, through intuitive, experiential practice and verbal representation framed by a decolonizing agenda and a relational indigenous methodology, led
to an indigenous reflexive method. I have added the reflexive method to Botha's initial
diagram .
Clearly then, the community of scholars writing on indigenous research methodologies consider mixed methods as combining qualitative indigenous research with Western
qualitative research (Botha, 2011; Chilisa & Tsheko, 2014) and/or combining indigenous
research with qualitative and quantitative methods (Chatwood et al., 2015; Chilisa &
Tsheko, 2014; Hutchinson, 2014).

Quantitative Research + A n Ind igenous W orldv iew

W hen the spiritual, the emotional, the physical, and the cognitive are brought
together with a Western quantitative approach, Blackstock (2009) calls the approach
"enveloping quantitative research in an indigenous envelope" and does not use the term zyxwvutsrqponmlkjihgfedcba
mixed methods. Enveloping quantitative research in an indigenous envelope is presented
as an im portant aspect of integrating indigenous and Western knowledge for the benefit
of indigenous communities.
In this approach, conventional quantitative research findings are expressed within the
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
framework of a First Nations worldview represented by the M edicine W heel. The mixing
of conventional quantitative research happens at the presentation of quantitative research
findings. The approach has a clearer relationship to quantitative research and constitutes
a new way of linking conventional quantitative research to indigenous research.
The rationale for mixed methods research under an indigenous paradigm are sum marized in Table 7.2. M M R has a decolonization intent and seeks ways to bring
together Western and indigenous knowledge on equal footing to explore multiple
perspectives and dimensions of a phenomenon. These multiple perspectives and
dimensions emanate from an understanding of interconnected reality across time and
space that is the foundation of a complex world where animals, the living, and the
nonliving live in harmony, and human experience and endeavor is achieved through a
balance between the spiritual, emotional, physical, and cognitive dimensions (Blackstock, 2009, p. 138).

TABLE 7.2
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N

Mixed Methods Research Rationales
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Indigenous Mixed Methods Rationale
:::,

Reichardt & Cook l1997)
1. Multipurpose Ito exam ine both processes and outcom es)
2. Each m ethod type building upon the other Ito use the know ledge
gained from one m ethod to benefit and com plem ent the other)
3. Triangulation through converging operations Ito correct for
biases present in each m ethod)

a.

Botha [2011)
1.

Initiation Ito initiate new w ays of grounding m ethodologies at
the local level)

2. Developm ent Ito develop new theories, values, and practices
that info rm indigenous research)
3. Expansion Ito decolonize the areas of collaboration betw een
indigenous and W estern m odes of qualitative research, reveal
new perspectives, and expand the boundaries of qualitative
w ays of know ing)

Greene, Carecelli, & Graham [1989)
1. Triangulation Ito increase the validity of results by converging
and corroborating results from the different m ethods)
2. Com plem entarity Ito increase the interpretability and
m eaningfulness of results by elaborating, enhancing, illustrating,
and clarifying results from one m ethod w ith the results from the
other m ethod)
3. Developm ent Ito increase the validity of results by using
the results from one m ethod to help info rm the sam pling,
m easurem ent, and im plem entation of the other m ethod)
4. Initiation Ito increase the breadth and depth of results and
interpretations by discovering paradox and contradiction,
advancing new perspectives of fram ew orks, and recasting
questions or results from one m ethod w ith questions or results
from the other m ethod)
5. Expansion Ito increase the scope of a study by using different
m ethods for different study com ponents)
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Blackstock 12009)
1. To contextualize research and provide m ore know ledge

pathw ays in the form of the physical, the spiritual, and the
em otional zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLK

Collins, Onw uegbuzie, & Sutton (2006]

Chatw ood et al. (20151

1. To create space for indigenous know ledge, epistem ologies, and
1. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
Participation enrichm ent [to com bine m ethods to optim ize the
values in the research process to enhance respect and equality
study sam ple by im proving recruitm ent, determ ining inclusion
of all know ledge system s and m inim ize conflict that can em erge
criteria, or understanding participants' reactions to the study)
w hen only W estern m ethodologies are used
2. Instrum ent fidelity (to com bine m ethods to m axim ize the
appropriateness and utility of data collection instrum ents and
protocols)
3. Treatm ent integrity [to com bine m ethods to assess the fidelity
and context of interventions, treatm ents, and program s)
4. Significance enhancem ent [to com bine m ethods to enhance
interpretations of data, analyses, and results)
Brym an 120061

Chilisa and Tsheko 12014)

1. Triangulation or greater validity (to com bine quantitative and

1. To bring to the research process indigenous tools that build and

qualitative research to corro borate findings)
2. Offset [to offset the w eaknesses and draw on the strengths
associated w ith both quantitative and qualitative research
m ethods)
3. Com pleteness [to bring together a m ore com prehensive account
of the study topic)

nurture relationships
2. To invoke indigenous know ledge to inform w ays in w hich
concepts and new theoretical fram ew orks for research studies

5. Different research questions [to use quantitative and qualitative
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....,

3. To broaden the literature base so that w e do not only depend
on w ritten texts but also on the largely unw ritten texts of the
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0
(1)

4. Process and structure [to use quantitative research to provide
provide a sense of process)

::T

'"

are defined

form erly colonized and historically disadvantaged people
an account of structure in social life and qualitative research to

0
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0
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4. To bring to the center of the entire research process the
spiritual, historical, social, and the ideological aspect of the
research phenom ena
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6. Explanation [to use one m ethod to help explain findings
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Indigenous Mixed Methods Rationale
:::,

7.

Unexpected results (to u n d e rs ta n d su rp ris in g re s u lts fro m o n e
m e th o d by e m p lo y in g th e o th e r m e th o d )

8 . Instrument development (to u s e q u a lita tiv e re s e a rc h to in fo rm
th e d e v e lo p m e n t o f q u e s tio n n a ire a n d sc a le ite m s )

C.

<O.
(1)

:::,
0
C
l/l

::0
(1)

l/l
(1)

a,

9.

10 .

Sampling (to u s e o n e a p p ro a c h to fa c ilita te th e sa m p lin g o f
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::::r

re s p o n d e n ts o r ca s e s fo r th e oth e r a p p ro a c h )

:s::

Credibility (to e n h a n c e th e in te g rity of fin d in g s by e m p lo y in g

0
C.
0

b o th a p p ro a c h e s )

~::::r
0
(0

11.

Context (to p ro v id e co n te x tu a l u n d e rs ta n d in g fro m q u a lita tiv e
re s e a rc h w ith b ro a d re la tio n s h ip s o r ge n e ra liz a b le re s u lts fro m
q u a n tita tiv e re s e a rc h )

12 .

Illustration (to u s e q u a lita tiv e da ta to illu s tra te q u a n tita tiv e
re s u lts )

13 .

Utility or improving the usefulness of findings (to de v e lo p
re s u lts th a t a re m o re us e fu l to p ra c titio n e rs a n d o th e rs )

14 .

Confirm and discover (to u s e q u a lita tiv e re s e a rc h to g e n e ra te
hy p o th e s e s a n d q u a lita tiv e re s e a rc h to te s t th e m )

15 .

Diversity of views (to co m b in e th e re s e a rc h e rs · p e rs p e c tiv e s
a s fo u n d in se le c te d va ria b le s th ro u g h q u a n tita tiv e re s e a rc h
w ith p a rtic ip a n ts · pe rs p e c tiv e s as fo u n d in e m e rg e n t m e a n in g s
th ro u g h q u a lita tiv e re s e a rc h )

16 .
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Enhancement or building upon quantitative and qualitative
findings (to a u g m e n t o n e ty p e of fin d in g s w ith da ta fro m th e
oth e r re s e a rc h a p p ro a c h )

(1)

l/l

zyxwvutsrqpo

Teddlie and Tashakkori (2009)

Andersen & W alter (2013); Kovach (2012); W ilson (2008)

1. zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
Addressing confirm atory and exploratory questions (to use
1. To recognize indigenous qua ntitative m ethodologies and
different m ethods to address questio ns that call to both verify and
ind igeno us qualitative m ethodologies as m ethodologies in their
generate theory in the sam e study)
ow n right
2. Providing stronger inferences (to develop better conclusio ns
by com bining m ethods so that they offset the disadvantages that
each m ethod has on its ow n)

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

3. Providing opportunity for greater assortm ent of divergent
views (to use different m ethods to uncover divergent resu lts and
include diverse perspectives and voices)
M organ [20141
1.

Convergent findings (to use both m ethods to add ress the
sam e research question to produce greater certainty in the
conclusions)

2. Additional coverage (to use the strengths of different m ethods to
best achieve different goals w ithin the study)
3. Sequential contributions (to en hance the effectiveness of one
m ethod w ith the othe r m ethod by using w hat is learn ed from one
m ethod to info rm the other)

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
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Blackstock (2009) asserts that qualitative and quantitative research methods are
equally appropriate for use in indigenous research. Adding to this view, Walter and
Andersen (2013) argue that indigenous scholars can and should act to appropriate quantitative methodologies for their own aims. They refute the argument that
quantitative research is unsuitable for the study of indigeneity (Gilchrist, 1997) and
lament the near absence of quantitative methodologies within the field of indigenous
research methodologies. They note that the colonization intent of quantitative research
to produce statistics constructs that produce and reproduce differences between the
knower (Western) and the Other requires an engagement with indigenous quantitative
methodologies.
The process of enveloping quantitative research in an indigenous envelope starts with
researchers' understanding of the research goal, building respectful relations with the
indigenous communities developing the research question and the methodology, interpretation and dissemination strategies in partnership with the community, and observing ethical protocols that honor indigenous knowledge and are culturally responsive
(Blackstock, 2009). Blackstock (2009) presents a comparison of a conventional quantitative and First Nations presentation of findings on a translational population study in
The Canadian Incidence Study on Reported Child Abuse and Neglect. The research on
child welfare is supported by numerous documents that give guidance on access to communities, ownership, control, and possession in
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQP
the indigenous research on child welfare. Enveloping quantitative research in an indigenous envelope is presented as a mixed
methods approach that brings together a conventional quantitative paradigm with a First
Nations holistic worldview based on the M edicine W heel on a translational study on
child welfare. The goal was to evidence community reality that does not deny the influence of a relational worldview, emotions, or spirituality. The M edicine W heel presents a
holistic worldview that seeks balance between the spiritual, the cognitive, the physical,
and the emotional.
On the translational study on child welfare, the researchers invoked the spiritual in the
presentation and dissemination of the findings by employing symbolic art, poetry, legends, and teachings to add meaning to the findings. The emotional requires the researcher's emotional connection to reality. Reflexivity becomes an important component of the
report process, as demonstrated by Botha (2011) in his study. In line with the concept
of reflexivity, the researchers can interrogate their emotions in relation to their observation of the physical. In the study, the physical was honored by printing the report on an
"ecologically friendly ink and on paper that protected old growth forests" (Blackstock,
2009). Thus, according to Blackstock (2009), the report demonstrated value, respect, and
relational existence of people with the environment. In the cognitive domain, ancestral
knowledge is valued, and whose language is used to communicate the findings is essential
in bringing the spiritual, the physical, the emotional, and cognitive together.
The report summarized the major findings based on a conventional quantitative
approach that used a sum mary of the findings informed by a First Nations indigenous
paradigm. The cover page of the two reports, the title, and the main report are different
with the First Nations report using symbolic art, photos, im ages, poetic language, and
embodying the physical through presentation of life in the form of water and a butterfly, while the conventional approach relies on the quantitative approach where the

Chapter 7
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Decolonizing M ixed M ethods Research
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researchers distance them selves from the data in an effort to present an objective reality
(Blackstock, 2009). zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

SU M M A RY
There are m ultiple w ays of defining M M R and justifying its use. M ost definitions
from the m ainstream paradigm s focus on the m ixing of qualitative and quantitative data and the m ethodology of m ixing. The rationale for m ixing focuses m ore on

techniques and m ethods m arginalizing other processes such as building relationships
and connecting w ith participants and the environm ent in ways that show respect,
ions with the zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
are reciprocal and relevant to the needs of the O ther, and are at the sam e tim e rigordology, interous. Indigenous scholars focus on integrating nonindigenous and indigenous para; and observdigm s. The em phasis is m ore on com bining indigenous research defined as research
ly responsive
inform ed by indigenous paradigm s and worldview s w ith Western research approaches
io nal quantiin a w ay that gives the tw o know ledge system s equal status, creating space for the
ion study in
O ther to retrieve, revitalize, reclaim , and restore indigenous know ledge that is vital
: research on
for renew al.
cess to com Indigenous scholars define as m ixed m ethods com bining conventional qualitative
11 child welresearch data w ith indigenous qualitative m ethodologies (Botha, 2011). The m ain
l as a m ixed
argum ent is that indigenous qualitative research em anates from an indigenous philwith a First
osophical, cultural, and historical stance that is different from that which inform s
al study on
a conventional qualitative m ethod. Em bedding quantitative research findings in an
y the influ- zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
indigenous worldview (Blackstock, 2009) and m ixing quantitative and qualitative
,j presents a
data based on W estern tradition and practice w ith indigenous research inform ed by
ie physical,
indigenous philosophies, traditions, and history are also considered as m ixed m ethods
,p e starts with

itual in the
roetry, lege researchrent of the
1e concept
r observarort on an
ackstock,
peer, and

approaches. Indigenous m ixed m ethods are about m ixing indigenous quantitative and
indigenous qualitative m ethodologies w ith m ainstream quantitative and qualitative
m ethodologies.

K ey P o in ts
•

ancestral
essential
•

Indigenous mixed methods focus on mixing

Indigenous mixed methods are a vehicle to

the quantitative, qualitative, and indigenous

decolonize and integrate indigenous and

research.

W estern knowledge to enhance participation

Indigenous mixed methods contextualize
research and provide more knowledge

mtitative
iigenous
:lifferent

em otional, and the spiritual that can appeal

ige, and

to the ways of knowing of indigenous

:I a but-

com m unities

1ere the

•

pathways in the form of the physical, the

of indigenous peoples as knowers, ensure
the relevance of research to their needs, and
dissem inate research findings to academ ic
and com m unity settings.
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ACTIVITY 7.2
1.

Conduct a literature search on mixed
methods research in the last 5 years.
Discuss how the scholarship on mixed
methods research is changing.

2.

Search for the cited article (al. and debate

a.

Berger-Gonzalez, M ., Stauffacher, M .,
Zinsstag, J., Edwards, P., & Krutli, P.
(20161. Trans-disciplinary research
on cancer-healing systems between
biomedicine and the Maya of Guatemala:
A tool for reciprocal reflexivity in

a multi-epistemological setting.

whether you would consider the research

Qualitative Health Research,

design mixed methods:

26(11. 77-91.

- - - - - - - - - - - - -- - - -

zyxwvutsrqponmlkjihgfedcbaZ

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSR

- - - - - - - - - - - - - - - -- -- - - -- --

S u g g e s te d R e a d in g s
Berger-Gonzalez, M., Stauffacher, M., Zinsstag,

(20151. Approaching Etuaptmunk-lntroducing

J., Edwards, P., & Krutli P. 120161. Trans-

a consensus-based mixed method tor health

disciplinary research on cancer-healing

services research. International Journal of

systems between biomedicine and the Maya
of Guatemala: A tool tor reciprocal reflexivity

Circumpolar Health, 1741:1-8.

Hutchinson, P., Dibngwall, C., Kurtz, D., Evans,

in a multi-epistemological setting. Qualitative

M., Jones, G., & Corbett, H. [20141. Maintaining

Health Research, 26111. 77-91.

the integrity of indigenous knowledge: Sharing

Blackstock, C. 12009]. First Nations children
count: Enveloping quantitative research in
indigenous envelope. First Peoples Child &
Family Review, 4121. 135-143.

Botha, L. 120111. Mixed methods as a process
towards indigenous methodologies.
International Journal of Social Research
Methodology, 14(4). 313-325. DOl:10.1080/13645

579.2010.516644
Chatwood, S., Paulette, F., Baker, R., Eriksen,
A., Hansen, K. L., Eriksen, H., ... Brown, A.

Melis knowing through mixed methods.
International Journal of Critical Indigenous
Studies, 7111. 1-10.

Nastasi, B., & Hitchcock, J. 120161. Mixed methods
research and culture-specific interventions:
Program design and evaluation. Thousand Oaks,

CA: Sage.
Plano Clark, V. L., & lvankova, N. V. [20161. Mixed
methods research: A guide to the field. London,

UK: Sage.
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INDIGENOUS MIXED METHODS
IN PROGRAM EVALUATION
Although m ethods of indigenous evaluation share com m on ground w ith qualitative
m ethods, the tw o are not synonym ous. Not all indigenous m ethodology is
qualitative, nor are all qualitative m ethods congruent w ith indigenous contexts.
Joan LaFrance, Richard Nichols, and Karen E. Kirkhart (2012)
ans,
taining
haring

The current lim ited Indigenous research presence in statistical research greatly
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
reduces the Indigenous influence in fram ing the types of questions being asked

5

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
and the w ay Indigenous data are being collected, analyzed and interpreted.

eth o d s

Maggie Walter (2005, p. 31)

5:

d zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
Oaks,

Overview

M ixe d

In Chapters 6 and 7 the following were noted:

ndon,

•

Indigenous mixed methods contextualize research and provide more
knowledge pathways in the form of the physical, the emotional, and the
spiritual that can appeal to the ways of knowing of indigenous communities.

•

There is a need to shift from evaluation that only assesses implementation
and outcome of programs to evaluation that considers the initiators of
programs so that communities can own solutions to their challenges.
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•

There is a need for envisioning evaluation frameworks, concepts, tools,
and checklists based on indigenous philosophies and cultures that evaluators can use to make evaluation contextual, culturally appropriate, and
relevant to the needs of the people.

The chapter describes a multiphase indigenous mixed methods approach study
to design and evaluate a risk reduction intervention. The study describes how indigenous methods that used to collect cultural knowledge and to build relationships
were combined with mainstream quantitative and qualitative methods in ways that
promoted relevancy and usefulness of the intervention and its outcomes to the
stakeholders. The chapter illustrates an indigenous mixed methods approach that
goes beyond the combination of qualitative and quantitative research approaches
to the integration of the largely marginalized knowledge systems with dominant
knowledge systems thorough a decolonization and indigenization research process. See also Chilisa and Tsheko [20121.

LEARNING OBJECTIVES

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDC

By the end of th is chapter you should be able to do th e fo llow ing:
1.

A pply m ixed m eth ods research w ith an indigen ous paradigm lens

to

pro gram design

and evaluation .
2.

A ppreciate th e ro le of co llaborative and participatory m eth od s in an ind igenous m ixed
m eth od s pro gram design an d evaluation .

3.

C om prehend th e application of in d igenous m ixed m ethod s in designin g cu ltu rally an d
context specific pro gram s.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

B e fo r e Yo u S ta r t
Read the quotations at the beginning of this chapter, and discuss the power and
value of quantitative data in indigenous research.

THE INDIGENOUS PARADIGMATIC LENS
A postcolon ial in d igen ous parad igm pro vid ed a th eoretical fram ew ork th at in fo rm ed
a m ixed m eth od s research app ro ach
risk -red uction

interven tion

for

14 -

to

design an d test th e efficacy of a school-based
to

17-year-old

ad olescents

in

B otsw an a. A

postcolon ial in d igen ous paradigm articu lates a relation al ontology th at add resses

Chapter 8

!

Indigenous M ixed M ethods in Program Evaluation

relations am ong people and prom otes love and harm ony in com m unities. Study participants m ake connections w ith each other, while the researcher is view ed as part of the
circle of relations. Reality im plies a set of relationships.
Indigenous m ethods were used to collect cultural know ledge and to build relationships; these approaches allow ed for the integration of the largely m arginalized know ledge
system s with dom inant know ledge system s through a decolonization and indigenization
research process.

nsh ip s

ays th a t

A Relational Epistem ology
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
African perspectives view relational epistem ology as knowledge that has a connec-

tion with the knowers. The challenge is on how to bring this cultural knowledge into the
5 to th e zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
research process. The research process is inform ed by a relational ethical fram ework chat
ach th a t
roa c h e s

m oves away from conceiving the researched as participants to seeing them as coresearchers.

zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

There is an em phasis on accountable responsibilities of researchers and respectful relationships between the researchers and the researched that take into account the researched's
web of relationships with the living and the nonliving. A m ixed m ethods approach thus
brings into the research process a com bination of indigenous research m ethods and ocher
m ethods co build a web of relationships so chat research takes place in an environm ent
chat nurtures peace and appreciation for diversity, love, harm ony, and possibilities of hope;
togetherness, cooperation and collective action; and responsibilities and coalitions of disciplines and knowledge system s. Building relationships thus becom es a tool or m ethod
m ade up of a set of indigenous practices chat is an essential com ponent in m ixed m ethods
indigenous research.

1gn

Preparing for the Program : Decolonizing Collaborative
ixed

yand

Research and Building Relationships
In 2007, the U niversity of Botsw ana, in partnership with the U niversity of
Pennsylvania, won a U.S. N ational Institutes of H ealth grant (R 24 H D 05669) to build
capacity to design culturally relevant and age appropriate H IV/ST I prevention interventions. The indigenous m ixed m ethods approach behind chis U niversity of Botsw ana and
U niversity of Pennsylvania collaborative study (to design and test the efficacy of culturally relevant and age appropriate adolescents' risk reduction intervention to prevent the

ow e r an d

spread of H IV/AID S and sexual transm itted diseases am ong adolescents) is described. It
was a m ultiphase study with four phases. Figure 8.1 sum m arizes the phases. The follow ing were the specific objectives of the research:
To identify determ inants of A ID S preventative behavior am ong Batsw ana secondary
school students 14 to 17 years of age

inform ed
hool-based
tsw ana, A
t

addresses

To develop population-specific, culturally appropriate sexual risk behavior
interventions
To pilot test the efficacy of the intervention in changing sexual risk behaviors
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Chilisa 8; Tsheko G N (20141 Mixed Methods in Indigenous Research: Building Relationships for Sustainable Intervention Outcomes. J o u rn a l o f M ix e d M e th o d s

R e s e a r c h , 8(31 222-233.

Cl)

CJ>

_... EXPERIMENT
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

-----.

Structured

<D

yarning;
Participatory

1

relationships

summative
Evaluation
Results:

Intervention

Pilot Survey

___.

Methods

0

Qualitative

Theory and
culture-based

Other

the mind,
- Qualitative
research,
methods
methodologies
Interviews
and building

Evaluation

C h a p ter 8

!

In d ig e n o u s M ixe d M e th o d s in P ro g ra m Eva lu atio n

In te r r o g a t in g P o w e r in E v a lu a tio n
.;g
0

-s
~

-c,

In Chapter 6, it was noted that according to Haugen and Chouinard (2018), relazyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
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tional, political, discursive, and historical powers dictate what is considered reality
and truth and shape the realities under review. The research started with a process of

building relationships and addressing hierarchical structures that privileged dominant
"' zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA

....i

cultures and literatures. The research personnel from the U.S. university came from
minority and less privileged groups in the United States. Issues of culturally appropriate
and relevant research were as important to them as to the researchers in Botswana.
~
ui
Our
dialogue on building relationships started with agreeing on a collaboration model
<1>
E
that
transformed hierarchical relationships that exist between the universities in the
0
u
:,
North
and those in the South; academic institutions and communities and a model
0
C
that created spaces for the integration of cultural knowledge with global knowledge
0
·~
to promote cultural relevancy and usefulness of research outcomes to communities as
<1>
~<1>
well as ensuring that the researchers remained accountable to the communities. We
~
agreed on a collaboration model that gave the role of principal investigator (PI) and
<1>
:0
other leadership roles to University of Botswana researchers. This was done to break
C
"'
"'
the stereotype that expertise can only come from Northern universities (Chilisa, 2005;
:,
Pryor, Kuupole, Kutor, Dunne, & Adu-Yeboah, 2009). Often, when researchers from
'.E
the South are given leadership responsibilities, they feel inadequate or lacking the skills
a.
:.c
and knowledge to contribute to the research (Bresciani, 2008). Most of us involved as
C
leaders had to continuously go through a decolonization of our minds, that is, believing
.,?
;;;
that the Batswana had a cultural knowledge that can be understood by those who grow
a::
Ol
in the culture and that such knowledge was relevant to the design of appropriate and
-~
useful interventions in Botswana.
~:,
co
The health literature is rife with deficit-theorizing that depicts cultural knowl.c
~
edge and lack of urgency among Batswana as some of the factors that slow efforts
<1>
"'
to prevent the spread of HIV (Chilisa, 2005). We formed community advisory
<1>
a::
boards to serve as community theorists that could bring to the research the cultural
:,
0
C
knowledge, values, and processes of knowledge creation that could serve to make the
<1>
Ol
interventions we designed relevant and useful to the communities. The community
'o
5:
advisory
board was made up of representatives of community interests. Their main
-~
'O
role
was
to
decolonize the research process by bringing to the creation of knowledge
0
.c
.;
Batswana worldviews and knowledge to ensure that the research remained relevant
:;:
and useful to the Batswana. In addition, an external advisory board consisting of
0
<1>
X zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
intellectuals with expertise on global knowledge in intervention research from the
E
United
States and southern Africa was formed. Indigenous research theory promotes
,
~
context-specific research that goes beyond the bounds of existing methods of data
collection and analysis; literature and theory to provide more insights into theory
,..,;
development; and the development of interventions that address people's needs. It
: M
' ":'
involves the study oflocal phenomena, using local language, local subjects, and locally
.N
N
N
meaningful constructs (Ping Li, 2011) to provide solutions to local problems.
;;,
Members of the external advisory board served as peer reviewers who consistently
co
f~
asked us to identify and make explicit indigenous theoretical orientation, methods,
"'"'
cultural knowledge, and culturally specific findings throughout the four phases of
&!
the study. Figure 8.2 illustrates the conceptualization process.
0

-.;;
f.::,

"'
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Phase: Indigenous M ethods + Other Qualitative M ethods: Concurrent Design (see
Figure 8.3)
Aim: To bring out culturally specific knowledge, beliefs, and practices not found in
the global literature and contextualize research instruments

In the first phase, our indigenous mixed methods approach combined indigenous
qualitative methods with other qualitative methods to elicit adolescents' and their parents' beliefs, attitudes, and intentions toward sex, HIV prevention beliefs, HIV/AIDS
intervention programs, and preferred modes of educating adolescents on sexuality issues
and preferred components of the intervention program with regard to information, skills,
methods, materials, and the implementation framework. The intention was to employ a
design that would enable the com munity and the researched to participate in eliciting
cultural knowledge on adolescent sexuality and HIV/AIDS that would enable the development of relevant and useful adolescent risk reduction interventions. As a way to build
relationships, coalitions, networks, and connectedness with the com munity, parents were
involved as research participants to deepen understanding of cultural knowledge on adolescents' sexuality and sexual risk behaviors so that the interventions could be inclusive
of community knowledge and community input. A culturally relevant intervention had
to come from within the culture, the traditions, languages, and lived experiences of the
Batswana adolescents. Finding methods that resonate with Batswana culture was another
important step in ensuring that the com munities and the research participants could
reach back to their history, live the moment, and reclaim and valorize cultural knowledge that still remained relevant to the design of risk reduction interventions for adolescents and that which needed to be interrogated. Proverbs, metaphors, stories, and myths
were used as culturally appropriate methods of gathering data on sociocultural factors
that influence adolescent local knowledge regarding HIV prevention strategies such as
abstinence, condom use, lim iting partners, and safe male circumcision.
Participants in this method were 11 adolescents, aged 14 to 17 years and consisting of
five boys and six girls. The participants were selected from two random ly sampled junior
secondary schools in the city of Gaborone. In this method, participants were provided
with verbal and written instructions asking them to write down stories or myths that they
had heard regarding the following five behaviors: abstinence, virginity, using condoms,
having multiple partners, and having only one partner.

-
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EMBEDDING THE STUDY IN GLOBAL
KNOWLEDGE
Indigenous research identifies context specific models that may lead to context-bound knowledge. In blending cultural knowledge with global knowledge, the
theory of planned behavior (TPB) was employed to design individual and focus
group interviews that explored adolescents' beliefs and attitudes toward multiple sexual partners, abstinence, consistent condom use, limiting partners, and safe male
circumcision. The TPB asserts a specific relationship among beliefs, attitudes, intentions, and behavior. M ore specifically, the TPB posits that intentions to perform a
specific behavior are determined by three factors: (1) attitudes toward the behavior,
which are seen as reflecting behavioral beliefs about the consequences of performing
the behavior; (2) subjective norms toward the behavior, which reflect individuals'
beliefs about whether specific referent persons (e.g., peers, romantic partners, parents, the church) would approve or disapprove of the behavior; and (3) perceived
behavioral control over the behavior, which involves individuals' beliefs that they
have the necessary resources, skills, and opportunities to perform the behavior. As
applied to HIV/AIDS prevention among adolescents in Botswana, the TPB can be
used to predict adolescents' behavioral intentions toward abstinence, condom use,
and having multiple sexual partners
Twenty-four participants were interviewed individually and asked to respond verbally to questions assessing behavioral, normative, and control beliefs related to the
following three behaviors: condom use, abstinence, and having one partner. Behavioral belief questions included the following: (1) W hat is good about the behavior? and
(2) W hat is bad about the behavior? The normative belief questions were as follows:
(1) W ho approves of adolescents engaging in the behavior? (2) W ho disapproves of
adolescents engaging in the behavior? and (3) W ho do you know that engages in the
behavior? The control belief questions were the following: (1) W hat is easy about the
behavior? and (2) W hat is hard about the behavior?
Participants' responses were analyzed using a modified version of the Consensual
Qualitative Research method (CQR) as described by Hill, Thompson, and W illiams
(1997). Data from the two data collection methods were analyzed separately. The
combined results of the two methods of data collection used in this study provided
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knowledge consistent with global literature as well as culturally specific knowledge.
The culturally specific knowledge was on sociocultural behavioral beliefs related
mainly to the consequences of prolonged abstinence. These came under three main
categories of beliefs about abstinence causing ill health: abstinence causing infertility,
abstinence causing a painful erection, and prolonged abstinence causing pain for girls
when they eventually gave birth. A sociocultural belief domain also em erged in the
context of a question on lim iting the number of partners. Adolescents reported that
the beliefs on lim iting partners are inform ed by common sayings and proverbs on
multiple partners. One com mon proverb says, Manna
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
keselepe o aadimanwa (meaning,
a man must be shared). Although this makes reference to men, adolescents perceive
the proverb as condoning multiple partners for both sexes.

C o m m u n ity P articip atio n in D a ta A na lysis
It should be noted that the parents, students, and comm unity advisory board
members did not participate in the data analysis. The parents' and students' voices
were, however, preserved in their original form through proverbs, metaphors, and
stories that were told. These were used in their original form to address behavior
change. Simonds and Christopher (2013) report tensions between Western and
indigenous frameworks when com m unity advisory board members participated in
a qualitative data analysis of an intervention research project that had a decolonization intent and employed a community-based participatory research approach. Participation of com munity advisory board mem bers was deemed important to provide
insights that would not otherwise be available to the researchers. Tensions arose when
the academ ic researchers wanted to incorporate theory into data analysis deem ing an
indigenous theory not a legitim ate option. The community advisory board members
were not comfortable with a them atic analysis of the interview scripts. Simonds and
Christopher note that one member of the community advisory board explained that
themes were confusing because when making themes, everything became scattered.
Crow people (the indigenous com m unity where the research took place) "don't break
things apart." Indigenous com munity concerns with data analysis can be addressed
by allowing collaborators and coresearchers to create stories and vignettes from the
transcript data or to have com m unity participants write their stories from the transcript data (Blodgettt et al., 2011; Christensen, 2012; Simonds & Christopher, 2013).
Cram and M ertens (2015) have also noted tensions when an indigenous research was
incorporated within a transformative paradigm, noting that evaluators in the transformative paradigm, while claim ing to pursue social justice issues, still fail to address the decolonization intention of indigenous research and evaluation. The case study in this chapter
illustrates an indigenous mixed methods design that is informed by an indigenous paradigmatic lens situated in the context and needs branch. Refer back to Chapter 6.
Phase 2: Indigenous M ethods + Qualitative M ethods + Quantitative M ethods:
Sequential Design (see Figure 8.4)
Aim : To design research instrum ents that are contextually and culturally appropriate
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ACTIVITY 8.1
1.

Reflect on the quotations at the beginning
of the chapter, and discuss qualitative
methods that you think may not be

2.

Read the article by Simonds, V. W., &
Christopher, S. [2013). Adapting Western
research methods to indigenous ways of
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
congruent with indigenous contexts in your
knowing. AzyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPON
m erican Journ al of P ublic H ealth,
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
communities and ways to address them.
703(12). 1-14, and discuss the pros and cons
of adapting Western methods to indigenous
ways of knowing.

FIGURE 8.4
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Survey Data
Collection, Analysis,
and Interpretation

Creating Indigenous Statistical Constructs

In Chapter 2, Walter and Andersen's (2013) view that current statistical analysis is
based on narrow aspects of indigenous peoples' daily lives was noted. In the second phase,
the focus was on designing a culturally relevant survey instrument and using it co quantitatively measure behaviors, beliefs, and attitudes of adolescents coward sex, abstinence,
condom use, consistent condom use, circumcision, and HIV. In this phase, our mixed
methods approach combined indigenous methods and qualitative methods to design a
quantitative survey instrument co measure the prevalence of risky behaviors. A measure
of the prevalence of the risky behaviors enabled us to calculate the sample size that we
required to find any significant effects on the test for the efficacy of the intervention. It
also enabled the identification of the beliefs and attitudes chat mitigated against positive
behavior that the intervention needed co address. The survey questionnaire items were
built from qualitative data based on the TPB and data derived from cultural knowledge
that came through stories, myths, proverbs, songs, metaphors, and local language. The
use of songs, taboos, and myths to source parents' and their children's views on sex and
sexuality brought into the discussion concepts not common in the literature. The statistical analysis was thus broadened to include the adolescents' daily living experiences.
During this phase, community voice was brought into the research process through the
advisory community board whose role was to review the survey instrument. Reviews of
the pilot questionnaire survey by the community advisory board made it possible co use
content, materials, and language that was acceptable co the community.
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A self-report questionnaire collected data from 286 adolescents (34.9% boys & 65.1%
girls) between the ages of 10 and 19 (mean age 15.02, standard deviation 1.02) in eight
junior secondary schools. M ultivariate regression analysis was used to evaluate the predictive power of the TPB. A multiple regression analysis to test the predictive power of a
combination of theory-based constructs and those emanating from cultural knowledge
revealed that sociocultural beliefs about abstinence and lim iting partners predicted intentions to abstain or lim it the num ber of sexual partners.
Phase 3: Indigenous M ethods+ Other Qualitative M ethods+ Quantitative
M ethods: Concurrent Design (see Figure 8.5)
Aim : To design a culturally appropriate and relevant intervention using content
material from the com munity and the adolescents
In the third phase, the indigenous mixed methods approach com bined quantitative
data findings from the survey on attitudes, beliefs, and behaviors that encouraged
healthy risk behaviors with cultural knowledge derived through indigenous methods
and theory-based data derived through the qualitative structured interviews to develop
a culturally appropriate and relevant intervention to prom ote behavior change among
adolescents. The focus was on the type of data, content, and materials to drive an age-and
culturally appropriate and relevant intervention curriculum that would increase adolescents' knowledge about risk behaviors, thereby increasing positive attitudes toward riskreduction behaviors and increase their confidence that they have the skills to practice safer
behaviors (e.g., abstaining, using condom s, opting for safe male circumcision, and H IV
testing). Parental and adolescent views on the content or topics to be included in the curriculum , the activities, and the place and tim e of the intervention were triangulated with
pilot survey data collected in the second phase to prioritize the behaviors to be addressed,
the topics in the curriculum , and the am ount of tim e to spend on each topic. The content
of activities, for exam ple, building positive attitudes toward abstinence, condom use,
and lim iting partners, cam e from traditional or local knowledge sourced through indigenous methods, as well as from the structured interviews fram ed around the TPB. The
interventions consisted of 12 one-hour modules, with two modules delivered during each
of six sessions on six consecutive school days. The process of designing the intervention
thus com bined quantitative methods that built on dom inant theoretical fram eworks and
indigenous methods that brought literature and com m unicated findings not accessible
through mainstream qualitative methods. An HIV/STI risk-reduction intervention was
designed with the purpose to increase HIV/STI risk reduction knowledge and enhance
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In the final phase, we employed an indigenous mixed methods approach to determine
(1) whether the intervention was effective, (2) why it was effective, (3) with whom it was
most effective, and (4) whether adolescents and their parents found it relevant, useful,
and culturally acceptable. An experimental design to quantitatively measure the efficacy

of the intervention was combined with indigenous methods to conduct formative evaluation to assess the relevancy, usefulness, and acceptability of the intervention. We also
employed indigenous practices and tools to empower and build relationship between
parents and their children that could promote sustainability of intervention outcomes
zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
and encourage lasting relationships among adolescents that could last years after the
intervention. In the experiment, a pretest-posttest control group design was employed. A
sample of 806 Grade 9 adolescents was randomly assigned to the risk reduction intervention and a health promotion intervention and were followed up at 3, 6, and 12 months.
In line with an indigenous research theoretical lens of promoting research that is useful,
relevant, and beneficial to the participants, a health promotion intervention focusing on
behaviors to reduce the risk of heart disease, hypertension, stroke, diabetes, and certain
cancers; increase fruit and vegetable consumption and physical activity; and decrease
cigarette smoking and alcohol use was administered to the control group (see Figure 8.7).
The health promotion, like the risk-reduction intervention, consisted of 12 one-hour
modules, delivered in six sessions of two hours during six consecutive school days .
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G eneralized estim ating equation (G E E ) m odels w ere used to test the effect of the
H IV /ST I risk-reduction intervention co m pared w ith the health-pro m otion co ntro l
intervention averaged over the 3-, 6-, and 12 -m onth postintervention assessm ents fo r
behavioral outcom es and averaged over the im m ediate postintervention and 3-, 6-, and
12-m onth postintervention assessm ents fo r intentions. T he conclusion draw n w as chat
the theory-based, culture-specific H IV /ST I risk-reduction intervention fo r m iddle adolescence in B otsw ana affected significant changes over 12 m onths in positive intentions
to abstain , lim it num ber of sexual partners, and to circum cise, and also significantly
increased H IV risk-reduction know ledge and parent-child com m un ication, supporting
the need to continue interventions tailored to adolescents' age and culture.
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The indigenous mixed methods approach combined participatory action research
with the appreciative inquiry (Ludema, Cooperrider, & Barrett, 2006) and
desire-focused (Tuck, 2009) frameworks to guide the implementation of the intervention. Indigenous conversational methods, namely adolescents talking to their parents,
talking circles, and yarning, were used as data collection methods. One of the criticisms labeled against participatory action research is that most of the approaches are
problem-focused aiming at discovering communities' unmet needs. Conceptions of communities as knowers and participants as researchers require researchers to move from
problem-focused modes of inquiry that see communities as places full of problems and
needs that can only be solved with the help of outsiders, to change-focused approaches
that emphasize strength and positive images of the researched (Ludema et al., 2006;
Mertens, 2009; Tuck, 2009). In the change-focused approach, the researched reflect on
their qualities and move toward a self-discovery. They also dream and envision the best
that they could be, dialogue on strategies to implement their dream, and draw a plan to
take them to their destiny.
The first activity in the intervention was directed toward building group cohesion
and a feeling of togetherness and worthiness among participants. At every session, there
were not less than 20 adolescents. Among the Bantu people, symbols are an important
strategy of building togetherness. In the intervention, the "being" relationship with others was nurtured through the use of a shield as a symbol that defined the identity of the
groups. In addition, naming gives character to whatever is named. The name "Own the
Future" was given to the intervention groups, and a motto, "Pulling Together We W ill,"
was adopted by the group as ways of knowing themselves and the goals that they stood
for. One of the activities of the day thus reads,
Today you enrolled in the teen club, Own the Future. Own the Future is a club
to give you the skills to take control of your life, make responsible choices, plan
for a bright future, and achieve your goals and dreams. Our motto in this club
is Pulling Together We W ill. In this teen club, Own the Future, you promise to
encourage and support each other's efforts to avoid risky behaviors and achieve
your goals. Your parents could also give you support.
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In one of the activities of the first day of the intervention, adolescents were given
approximately five minutes to think about the positive qualities and phrases that
reflected their good qualities, that is, their strengths, character, and determination.
They wrote and drew positive images about themselves on their personal shields. They
were encouraged to express who they were and what was special about them. They were
also made aware that the shield was a symbolic personal armor that would protect them
from risky sexual behaviors and health problems. Some of the adolescents thought of
themselves as helpful individuals and therefore drew a hand on their heart, while others
drew a heart to show that they were kind-hearted people. Another important activity
of the first day was to get participants to think about their future and understand that
their behavior would impact on what they would be in the future. The adolescents
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then com pleted a goals and dream s tim eline listing their goals and dream s from the
cu rrent tim e to a day in the future, w hich could have been 5 to 10 years into the
future. T hey w ere to discuss w ith their parents the goals and dream s tim eline and their
personal shield and to review and finalize the penultim ate version. T he tw o activities
are anchored in the desire-centered research fram ew orks that m ove aw ay from deficit
approaches that are com m on in research w ith m arginalized gro ups, to build confidence
in the participants to project into the future and im agine possibilities of hope and
im ages of transform ed com m unities.
Parental interest and involvem ent in their children's lives w as cru cial to the im plem entation of the intervention and also for sustainable positive behavior change. Letters w ere w ritten to parents explaining the intervention and inviting them to assum e
responsibility to discuss their children's goals and dream s. R esearchers relied on the
adolescents to hold conversations w ith their parents that w ould capture the voices of
their parents and keep them engaged in the intervention. Several factors can affect the
validity of the data collected by adolescents. O ne of the factors is the cultural taboo
on discussing sexual m atters w ith their parents, w hich m akes initiation of a discu ssion
very difficult and som etim es im possible. T he findings from the qualitative data in the
first phase of the intervention indicated that for the intervention to w ork, there w as a
need for parent-child com m unication about sex and sexuality. M ost of the com m unication betw een parent and child involved sending children on errands and counseling or
scolding or disow ning them after the children w ere already sexually active, w hen they
w ere already either pregnant or in tro uble. Parents felt inadequately inform ed about
m atters concern ing sex and sexuality, w ere em barrassed, or had difficulty finding a
suitable tim e to talk to their children. To address the lack of parent-child com m unication, adolescents w ere intro duced to seven effective w ays of holding conversations w ith
their parents, w hich required them to choose tim e to talk to their parents, have a plan
to start the conversation, be courteous, present accurate and factual inform ation in a
concise and convincing m anner, and to alw ays present a com plete picture of the issue
for discu ssion. T hey w ere trained on how to appro ach their parents and get them to
discuss sensitive m atters w ith them thro ugh role-play.
To sustain adolescents' and their parents' voice in the intervention, each day's activity
involved a process w here adolescents took hom ew ork assignm ents that required them to
find out m ore about their parents and the role they w ould play in supporting them

to

live

healthier lives, as w ell as find out their parents' view s on the daily activities. Participants
becam e active researchers, taking action

to

engage their parents in inquiry, recording their

observations and interview s; critically reflecting and evaluating their action research; and
using the inform ation to inform their next cycle of activity in the intervention.

In d ig e n o u s C o n v e rs a tio n M e th o d s
Each day started and ended w ith a talking circle. T he talking circle w as used as
a m ethod to gather adolescents' view s on the intervention process and to report on
the conversations w ith their parents. T he talking circle w as also used as a m ethod to
build group tru st and cohesion as w ell as develop openness and confidence am ong adolescents. Talking circles are based on the ideal of participants having respect for each
other and are an exam ple of a focu s group m ethod derived from postcolonial indigenous
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worldviews. See Chapter 11 on the talking circle. W ith regard to the intervention, adovears into the
lescents sat in a circle at the beginning of each day's reports on the assigned homework
-line and their
and at the end of each day, commenting on what they had learned. Participants were
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only allowed to talk when they were holding a shield, a symbol for self-protection and, in
v from deficit
the context of the intervention, protecting one from sexual risky behaviors. In general,
Id confidence
talking circles on the assigned activities informed the facilitators of the opinions/views
of hope and
of the parents and adolescents. The information was used as feedback to empower the
adolescents in getting their parents involved in assisting them with the assigned activto the impleities and in ensuring that the intervention was relevant and acceptable to both parents
change. Letand their children.
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On the last day, adolescents wrote letters to themselves promising how they would
an affect the
protect
themselves in order to achieve their dream goals. They also wrote letters to
rltural taboo
their
parents
telling them what they would do to ensure they reached their goals and
a discussion
how
they
wanted
their parents to assist them. The promise letters laid the founda~ data in the
tion
for
parents
and
their children to continue the dialogue on the goals and dream
there was a
timeline and to explore risky behaviors that are possible obstacles to the achievement
:ommunicaof the goals and dreams after the researchers left the site. Each adolescents' pledge,
>Unseling or
promise letter, and goals and dreams timeline served as documented data that ado, when they
lescents collected on themselves and as individualized action-oriented outcomes. The
rmed about
y finding a
adolescents discovered more about themselves and their parents than they could read
ommunicain a researcher-centric report. The individualized adolescent's reports to their parents
ations with
gave voice to each adolescent and preserved each adolescent's and family's uniquehave a plan
ness. In engaging adolescents to research themselves and their parents and to submit
nation in a
self-promise letters to their parents, as well as their goals and dreams timelines at
lf the issue
the end of the interventions, we preserved the multiple voices of adolescents that get
et them to
silenced when researchers look for common patterns in their data, and we also dis1y's activity
~d them to
tern to live
arricipants
rding their
earch, and

seminated the adolescents' input to their parents. We were also able to reach a larger
proportion of the community than would have been possible without engaging the
adolescents.
The yarn method was used to evaluate participants' views on the effectiveness
of the intervention. Yarning has been described as a way of holding a conversation
(Bessarab & Ng'andu, 2010; Kovach, 2010). W hen used in research, it is called
research yarning, and it is a conversational method that is directed to a specific area of
inquiry with a definite purpose. In the last session, the facilitators held a yarn ball and
reflected on what they had learned from the intervention. Holding on to the thread,
the ball was thrown to a participant of choice who also talked holding the ball, mainly
reflecting on what he or she had learned from the intervention and how the intervention impacted their goals and dreams. The activity continued until every participant
had a chance to talk. The visual picture at the end was that of a web of connections

.s used as
report on
iethod to
1ong adoshowing how each participant was connected through the thread to one another. The
for each
web of connections served to summarize and emphasize the relationships that were
digenous zyxwvutsrqponmlkjihgfedcbaZYXWVUTSRQPONMLKJIHGFEDCBA
built throughout the intervention process.
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T h e ad o lescent risk -red u c tio n interv entio n p ro je c t sh o w s h o w an in d ig en o u s m ix ed
m eth o d s ap p ro a ch co m b in e d w ell-estab lish ed q u a litativ e an d q u a n tita tiv e m eth o d s
an d in d ig en o u s d a ta co llec tio n an d rela tio n sh ip b u ild in g m e th o d s to in fo rm th e
d esig n an d im p lem enta tio n o f an in terv en tio n th at ac cessed cu ltu ra l k n o w led g e to
en su re relev a n cy an d u sefu ln ess o f th e in t erv en tio n to ad o lescen ts an d th eir p arents.
T h e co n clu sio n d raw n is ch a t w h en th ese m eth o d s are co m b in ed , th ey b rin g in to th e
resea rch cu ltu ra l k n o w led g e n o t easily accessib le th ro u g h th e g lo b a l literatu re an d
p ro m o te resea rch relev a n c y an d u sefu ln ess, as w ell as b u ild co m m u n ity relatio n sh ip s. It is also im p o rta nt to n o te ch at m eth o d s an d to o ls fo r b u ild in g rela tio n sh ip s
an d creatin g p o sitiv e id en tities an d im a g es o f h o p e an d o f tra n sfo rm ed co m m u n ities
are im p o rta n t co m p o n en ts o f an in d ig en o u s m ix ed m eth o d s ap p ro ach th a t seek s to
m a k e resea rch resp o n siv e an d u sefu l to co m m u n ities. A n in d ig en o u s m ix ed m eth o d s ap p ro a ch go es b ey o n d th e co m b in a tio n of m ix ed q u a n titativ e an d q u alitativ e
m e th o d s to en g ag e in a d ec o lo n iza tio n an d in d ig en iza tio n o f th e resea rch p ro cess
an d an integ ra tio n o f d iv erse k n o w led g e sy stem s as w ell as b u ild in g rela tio n sh ip s
an d creatin g sp aces fo r th e resea rch ed to d rea m ab o u t a b e tter fu tu re .

K ey P oints
•

•

•

Relationality, connectedness, and building

integrate m ultiple w ays of know ing and

relationships are key in indigenous research

seeing the w orld, m ultiple standpoints, and

and evaluation.

m ultiple values.

Indigenous research m oves aw ay from

•

indigenous research paradigm prom otes a

com m unity strengths.

m ultidirectional lending and borrow ing of
know ledge system s betw een dom inant and

Sym bolism plays an im portant part in

m arginalized cultures.

indigenous participatory research.

•

A m ixed m ethods approach that uses an

finding deficits in com m unities to building

A m ixed m ethods approach that uses an

•

Storying is an im portant m ethodology in
indigenous interventions.

indigenous research paradigm seeks to

ACTIVITY 8.2
Conduct a literature review on the design and
evaluation of culturally specific interventions.
Critique the articles in term s of the follow ing:

1.

The paradigm that inform s the design and
evaluation of the inlervention
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The role of stakeholders in the design,
implementation, and evaluation of the
intervention.

4.

Culturally specific methods and
frameworks used to design, implement, and
evaluate the study

3.

The process and tools used to build
relationships among all stakeholders

5.

The participatory action research in the
study if any
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